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Problème de la semaine

Problème A

Trouver l'intersection

Isla commence avec 12$ dans son compte de banque. Elle ramasse des objets

recyclables et gagne 12$ à toutes les deux semaines. Javier, lui, commence avec

32$ dans son compte de banque. Il reçoit 4$ par semaine pour du travail qu'il fait

pour son voisin et l'ajoute à ses économies.

Après combien de semaines auront-ils le même montant d'argent dans leur

compte de banque?

Thèmes Algèbre, Sens du nombre



Problem of the Week

Problem A and Solution
Finding the Intersection

Problem

Isla starts with $12 in her bank account. She adds $12 to her account at the end of every two

weeks from collecting recycled items. Javier starts with $32 in his bank account. He earns $4

at the end of every week for doing odd jobs for his neighbour, and adds that to his savings.

After how many weeks will they both have the same amount of money in their bank accounts?

Solution
We can use a table to show the pattern of savings for Isla and Javier. Each week we will add

$4 to Javier's total savings. Every two weeks we will add $12 to Isla's savings. This means

every odd week, Isla's savings will not change.

Week Isla's Savings (in $) Javier's Savings (in $)
Start 12 32

1 12 36

2 24 40

3 24 44

4 36 48

5 36 52

6 48 56

7 48 60

8 60 64

9 60 68

10 72 72

After 10 weeks of savings, Isla and Javier have the same amount of money in their bank

accounts. However, there may be other weeks where they have the same savings.

Week Isla's Savings (in $) Javier's Savings (in $)
11 72 76

12 84 80

13 84 84

14 96 88

15 96 92

16 108 96

At the end of the 13th week, Isla and Javier again have the same amount of money in their

bank accounts. At the end of week 16, the di�erence between Isla's savings and Javier's

savings is more than $8. Since Javier only saves $8 every two weeks and Isla saves more than

Javier, his savings can no longer match Isla's. Therefore, at the end of week 13 they make the

last contributions that give the same amount of money in their accounts.



Teacher's Notes

We can use a step function to describe Isla and Javier's savings. If we plot their savings over

time, the amount in their bank accounts does not change between deposits. We can draw a

graph with time on the x-axis and amount saved in dollars on the y-axis. The result would

look like this:
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As time passes, we can see that the graph for each person's savings looks like equally spaced

steps. Where there is a jump between steps, the �lled circle indicates that the actual value is

at that point, and the empty circle indicates that the step does not include the value at that

point of the graph. From the graph, we can see that the savings amounts overlap at week 10

and week 13. It may also look like there is an overlap at week 8. However at that point we can

see that Javier's savings are actually at the level of the next step.
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Problème de la semaine

Problème A

Des prédictions d'experts

Selon Malcolm Gladwell, des chercheurs se sont entendus sur un nombre magique

d'heures de pratique qu'ils croient nécessaires a�n de devenir expert dans un

domaine, soit dix-mille heures.

A�n de devenir un élève �expert�, le travail débute en première année. La

majorité des élèves passent 180 jours à l'école par année, et 5 heures par jour en

salle de classe. Suppose que tu es présent pour chaque jour d'école. En quelle

année deviendras-tu un élève expert?

Thème Sens du nombre



Problem of the Week

Problem A and Solution

Expert Predictions

Problem

Malcolm Gladwell said:

�... researchers have settled on what they believe is the magic number for true

expertise: ten thousand hours.�

The journey towards becoming an �expert� student begins in Grade 1. Most students spend an

average of 180 days a year in school, and 5 hours each day in the classroom. Assuming that

you attend school every possible day, in what grade would you become an expert student?

Solution

We can calculate the average number of hours per grade as 5× 180 = 900.

Then we can use skip counting to see when we get to at least 10000:

900, 1800, 2700, 3600, 4500, 5400, 6300, 7200, 8100, 9000, 9900, 10 800

So at some point in Grade 12, on average, students will have been in school for

10 000 hours.

Alternatively, we can use division to determine the result.

10 000÷ 900 = 11 remainder 100

This means that students will require more than 11 years to become �experts�. So

they will achieve expertise in Grade 12.



Teacher's Notes

Anyone interested in becoming an �expert� in mathematics, can continue their

studies after high school to as far as a Ph.D. Many people wonder what people

can do with a degree in mathematics. It turns out that there are many options.

Here are a couple of possibilities:

Cryptography

Cryptography is the study of making and breaking codes. Systems for sending

coded information securely have existed for thousands of years. In times of war,

cryptography allowed governments to send messages to their allies and keep

secrets from their enemies. In modern times, cryptography is essential for keeping

online and other digital information safe. As technology changes, the systems

used to create the methods for protecting coded information needs to change as

well. Mathematicians who study cryptography may look for better ways to

encode data, or they may be trying to �nd ways to break existing systems of

encoding, or both.

Applied Mathematics

As the name suggests, applied mathematics is the study of applying mathematics

to real life situations. Applied mathematicians can create mathematical models

of real life phenomena so that they can solve problems in laboratory conditions

before deploying a solution on a larger scale. Studying applied mathematics is

essential in the �eld of aerospace engineering, in medical imaging technology, and

in the study of climate change. At its core applied mathematics is problem

solving, and the solutions that are developed can be applied to many real world

problems.
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Problème de la semaine

Problème A

Des carrés environnants

Imran a dessiné une image avec un carré au centre, entouré de petits carrés.
Ensemble, le carré du centre et les petits carrés forment un grand carré. Les
petits carrés ont tous la même dimension, ne se chevauchent pas et il n'y a pas
d'espace entre eux. Les côtés des petits carrés mesurent 1

3 de la longueur des
côtés du carré du centre.

A) Combien de petits carrés y a-t-il dans l'image?

B) Si les côtés du carré du centre mesurent 6 cm, quelle est l'aire du grand
carré qui englobe toute l'image?

Thèmes Géométrie, Sens du nombre



Problem of the Week

Problem A and Solution

Surrounding Squares

Problem

Imran was doodling and he drew a picture that had a square in the middle, surrounded by
other smaller squares. Together, the middle square and all the smaller squares form a bigger
square. The smaller squares all have the same side lengths, and there are no overlaps between
the squares and no gaps in the picture. The side lengths of the smaller squares are each 1

3
the

side length of the middle square.

A) How many smaller squares are in the picture?

B) If the side length of the middle square is 6 cm, what is the area of the square formed by
the whole picture?

Solution

To answer the questions in this problem, the �rst thing we should do is draw a
picture of the doodle. Since the side lengths of smaller squares are 1

3 the side
length of the middle square, then three smaller squares should �t on one side of
the middle square. So this is what the doodle looks like:

A) From the diagram we can see that there are 16 smaller squares.

B) If the side length of the middle square is 6 cm, and 1
3 of 6 is 2, then the side

lengths of the smaller squares are 2 cm. Since the large square has a side
length equal to �ve small squares, then side length of the large square is
5×2 = 10 cm. This means the area of the large square is 10×10 = 100 cm2.

We could also calculate the area of the large square this way. The area of a
small square is 2× 2 = 4 cm2. Since there are 16 small squares, the total
area of the smaller squares is 16× 4 = 64 cm2. The area of the middle
square is 6× 6 = 36 cm2. The total area is then 36 + 64 = 100 cm2.



Teacher's Notes

It is important for mathematicians to be able to draw good diagrams based on
written descriptions. An accurate diagram helps visualize a problem. Diagrams
often provide insight into relationships that are not necessarily clear based on the
words alone.

In high school algebra, students learn about factoring polynomials. Factoring is a
process of rewriting a polynomial into an equivalent form, where other
polynomials are multiplied together. One factoring relationship students will
learn is called the di�erence of squares. Algebraically, the rule for factoring a
di�erence of squares looks like this:

x2 − y2 = (x− y)(x+ y)

We can draw a diagram that helps visualize this relationship. We start by
drawing a square where the sides have a length of x, and then remove a square
where the sides have a length of y from one corner. Here is a diagram showing
the di�erence of squares relationship:

y
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x

x

x-y

x-y

Area A
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Area A

A
rea B

x y

x-y

The area of the shaded region in the diagram on the left is the area of the outer
square (x2), minus the area of the white square (y2). This can be written
algebraically as x2 − y2. The shaded region of the diagram on the left has been
rearranged to form a rectangle in the diagram on the right. The area of this
rectangle is the length of its sides multiplied together: (x− y)(x+ y).

Since these two areas are the same, we can see that x2 − y2 = (x− y)(x+ y).
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Problème de la semaine

Problème A

Huit, c'est assez!

Il était une fois, un enfant qui n'avait jamais appris le numéro huit. Comme
adulte, il était une merveilleuse personne mais il comptait 1, 2, 3, 4, 5, 6, 7, 9, 10,
et ainsi de suite, en sautant chaque nombre qui contient un 8. Un jour, il a eu
comme tâche de numéroter les pages de deux livres.

A) Selon lui, la dernière page du premier livre est 110. Sachant ce que tu connais
à propos de ce jeune, quel est le vrai nombre de pages dans ce livre?

B) Selon lui, le deuxième livre contient 320 pages. Combien y a-t-il vraiment de
pages dans le livre?

Basé sur le poème Eight dans le livre I'm Just No Good At Rhyming

(and other nonsense for mischievous kids and immature grown-ups) par

Chris Harris et Lane Smith

Thèmes Algèbre, Sens du nombre



Problem of the Week

Problem A and Solution

Eight is Enough

Problem

There once was a child whose parents never taught him the number 8. He grew up to be a
wonderful person, but would always count 1, 2, 3, 4, 5, 6, 7, 9, 10 and so on, skipping all numbers
that include an 8. One day he was given the task of numbering the pages in two books.

A) By his count, the last page of the �rst book is 110. Knowing what you do about this
child, how many pages are actually in this book?

B) By his count, the last page of the second book was 320. How many pages are actually in
this book?

Based on the poem Eight from the book I'm Just No Good At Rhyming
(and other nonsense for mischievous kids and immature grown-ups) by

Chris Harris and Lane Smith

Solution

A) One way to solve this problem is to match each number that this child counts from
1 to 110, and see what regular decimal number matches 110. For example, we would
start this way:

Missing Regular
Eights Numbers

1 1
2 2
3 3
4 4
5 5
6 6
7 7
9 8
10 9
... ...

However, this would take a long time.



We can notice that in most cases, when this child reaches a number that ends with a
zero, he has actually only increased his count by 9. The exception to this rule is that he
skips all of the numbers between 79 and 90. Let's start by looking at the count up
to 100. We can create a table that keeps track of the actual count every time we get to a
number that ends with a zero. This will reduce the work we need to do.

Child's Count Actual Count
(Missing Eights) (Regular Numbers)

10 9
20 18
30 27
40 36
50 45
60 54
70 63
90 72*
100 81

*Note that the numbers the child counts between 70 and 90 are:
71, 72, 73, 74, 75, 76, 77, 79.

There are nine more numbers from 101 to 110 that do not include an 8. So the total
number of pages in the �rst book is 90.

Another way to solve this problem is to consider which numbers from 1 to 100 contain
an 8. There are 19 numbers, which we can list:

8, 18, 28, 38, 48, 58, 68, 78, 80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 98

So, once the child numbers a page with the number 100, he has missed 19 numbers, so
the page he numbers 100 is actually page number 100− 19 = 81. When he numbers
pages with the numbers 101 to 110, he only misses the single number 108. Therefore,
there are actually

110− 19− 1 = 90

pages in the book.

B) Note we will see the same pattern for each hundred pages that is less than 800. When
counting pages in the second book, we need to remember the child skips the numbers
between 179 and 190 and the numbers between 279 and 290.

So when the child reaches 200, the actual count will be 81+ 81 = 162, and when the child
reaches 300, the actual count will be 162 + 81 = 243. When the child counts from
301 to 320, this will add another 18 to the total. This means that the actual number of
pages in the book is 243 + 18 = 261.



Teacher's Notes

The child in this problem is essentially using a number system that has 9 digits
(0, 1, 2, 3, 4, 5, 6, 7, 9) rather than the number system we are used to, the decimal number
system, which uses 10 digits. We refer to the number of digits in the number system as the
base of the system. For example, the decimal number system is a base-10 number system.

We can use number systems which have more or fewer than 10 digits to represent numerical
values. For example, the binary number system uses just two digits (0 and 1) and the
hexadecimal number system uses 16 digits (0, 1, 2, 3, 4, 5, 6, 7, 8, 9, A, B, C, D, E, F). Both of
these number systems are commonly used in Computer Science.

The same value looks di�erent when represented by di�erent number systems. For example the
decimal number 17 can be represented as the binary number 10001. Both numbers represent
the same abstract amount. We can convert a number represented in another base to a decimal
number. Each column of a number represents a power of the number system's base. For
example, the number 372 in base-10 can be expanded as follows:

(3× 102) + (7× 101) + (2× 100) = (3× 100) + (7× 10) + (2× 1) = 300 + 70 + 2 = 372

For a base-9 number, we can do a similar expansion, except the columns represent powers of 9
rather than powers of 10. So the number 110 in base-9 can be expanded as follows:

(1× 92) + (1× 91) + (0× 90) = (1× 81) + (1× 9) + (0× 1) = 81 + 9 + 0 = 90

Similarly the number 320 in base-9 can be expanded as follows:

(3× 92) + (2× 91) + (0× 90) = (3× 81) + (2× 9) + (0× 1) = 243 + 18 + 0 = 261
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Problème de la semaine

Problème A

Collection de B.D.

Anaiyah et Shane tondent les pelouses de leurs voisins a�n de pouvoir acheter des

bandes dessinées pour leur collection. Ils se font payer 5$ par pelouse et tondent

quatre pelouses en tout. Voici les trois meilleurs prix qu'ils ont trouvés sur

Internet pour des bandes dessinées:

� Siteweb A: Acheter des bandes dessinées à 2,50$ chacune.

� Siteweb B: Acheter une bande dessinée à 3$, obtenir la deuxième à la

moitié du prix.

� Siteweb C: Acheter trois bandes dessinées à 3,25$ chacune et en obtenir

une quatrième gratuitement.

Anaiyah et Shane veulent acheter le plus de bandes dessinées possible. Quel site

web o�re le meilleur prix? Justi�e ta réponse.

Thème Sens du nombre



Problem of the Week

Problem A and Solution

Collecting Comics

Problem

Anaiyah and Shane worked to earn money by cutting their neighbours' lawns, so they could

add to their comic book collection. They charged $5.00 per lawn, and cut four lawns in total.

After searching the internet for the best deal for comic books, they found the following prices:

� Website A: Pay $2.50 for each comic book.

� Website B: Buy one comic book at $3.00, get the second one half price.

� Website C: Buy three comic books at $3.25 each, get the fourth one free.

If Anaiyah and Shane decide to buy as many comic books as possible, which Website o�ers the

best deal? Justify your answer.

Solution

After mowing lawns, Anaiyah and Shane collected a total of 4× $5.00 = $20.00. For each of

the deals, we can skip count to �nd out how many comic books they could purchase with $20.

For Website A we count by increments of $2.50 like this:

$2.50, $5.00, $7.50, $10.00, $12.50, $15.00, $17.50, $20.00

This means that with $20, they could purchase 8 comic books.

For Website B we should purchase comic books in pairs. Since half of $3.00 is $1.50, the total

cost of the pair of comic books is $3.00 + $1.50 = $4.50. For the pairs, we count by increments

of $4.50 like this:

$4.50, $9.00, $13.50, $18.00, $22.50

This means that with $20, they could purchase 4 pairs of comic books, which is a total of 8

comic books. However, it will only cost them $18.00. Since $20− $18 = $2, they do not have

enough money to purchase any more comic books from Website B.

For Website C we should purchase comic books in groups of four. The total cost of four

comic books is $3.25 + $3.25 + $3.25 + $0.00 = $9.75. For the groups of four, we count by
increments of $9.75 like this:

$9.75, $19.50, $29.25

This means that with $20, they could purchase two groups of four comic books, which is a

total of 8 comic books. However, it will cost them $19.50.

In each case, the maximum number of comic books Anaiyah and Shane could purchase is 8.

However, on Website B they will pay the least amount for the 8 comic books. This means

that Website B has the best deal if they want to purchase as many comic books as possible.



Teacher's Notes

When making purchases where you have a choice in an item's size, identifying the unit cost can

be very helpful. For example, if you were buying shampoo, and you had the choice of a 500 mL

bottle or a 750 mL bottle, you could determine the better price based on how much each costs

per mL.

We could investigate something similar with this problem, where the units are comic books

rather than a measurement of volume.

� On Website A we are given a unit price of $2.50.

� On Website B the total price of two comic books is $4.50.

This means the unit price is $4.50÷ 2 = $2.25

� On Website C the total price of four comic books is $9.75.

This means the unit price is $9.75÷ 4 = $2.4375.

So based on the unit price, it appears that Website B o�ers the best deal. There is one catch

however. If we want to purchase an odd number of comic books, then we cannot take full

advantage of the pricing of Website B or Website C.

When we consider a unit price, we are thinking of the relationship between the unit and the

price as a continuous function, meaning that we can calculate the cost of any quantity -

including fractional quantities. However, the reality of the situation is that the actual pricing is

a discrete function, meaning there are only prices for a particular set of quantities. In the case

of Website A, we can only purchase whole numbers of comic books. In the case of

Website B, we can only purchase even numbers of comic books. In the case of Website A,

we can only purchase comic books in multiples of 4.

In mathematics, we must know if a function is continuous or discrete in order to work with it

properly.
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Problème de la semaine

Problème A

Jardin scolaire

Maeve et Azaadi veulent créer un jardin dans la cour d'école mais ils ont peur
que les autres élèves piétinent leur jardin. Ils décident de demander l'aide de leurs
amis pour trouver des morceaux de clôture a�n de protéger les légumes. Maeve a
trouvé 5 mètres de clôture dans son cabanon. Azzadi a trouvé deux morceaux de
clôture, un de 300 centimètres et l'autre mesure 6 mètres. Leur ami Thandi a un
morceau de 8 mètres et Xander leur en donne un dernier.

Les élèves placent les morceaux de clôture autour de leur jardin dont le périmètre
est 28 mètres.

A) Quelle est la longueur du morceau donné par Xander?

B) Est-ce que Maeve et Azaadi peuvent utiliser les morceaux de clôture pour
créer une clôture rectangulaire, sans couper aucun morceau? Justi�e ta
réponse.

C) Suppose qu'ils ont fait une erreur et que le morceau provenant de Thandi
mesure réellement 7 mètres, mais le périmètre total des morceaux de clôture
est toujours de 28 mètres. Peuvent-ils encore créer un jardin rectangulaire
sans couper les morceaux? Justi�e ta réponse.

Thèmes Géométrie, Sens du nombre



Problem of the Week

Problem A and Solution

School Garden

Problem

Maeve and Azaadi want to make a garden in the school yard, but they do not want the other
students to trample the plants. They decide to ask their friends to help �nd some fencing to
protect the vegetables. Maeve found 5 metres of fencing in her shed. Azaadi found two pieces
of fencing, one measuring 300 centimetres, the other measuring 6 metres. Their friend Thandi
found another piece measuring 8 metres, and Xander donated one more piece of fencing.

The students use the fencing to surround their garden with a perimeter of 28 metres.

A) What is the length of the fencing donated by Xander?

B) Can Maeve and Azaadi use the donated fencing to make a rectangular garden with a
perimeter of 28 metres, without cutting any of the pieces? Justify your answer.

C) Suppose that they had made a mistake when measuring the �rst time, and the actual
length of the fence that Thandi donated was 7 metres, but the total perimeter of the
donated fencing was still 28 metres. Can they still form a rectangular garden without
cutting any of the pieces? Justify your answer.

Solution

A) We can convert the section measured in centimetres to metres, i.e.
300 centimetres is equal to 3 metres. Now we can add together the known
lengths of fencing. The total is 5 + 3 + 6 + 8 = 22.

Since we know the total amount of fencing that surrounds the garden is
28 metres, then the amount Xander donated must be 28− 22 = 6 metres.

B) It is possible to create a rectangle out of the donated sections of fencing
without cutting any pieces. Maeve and Azaadi need to �nd a way to form a
quadrilateral with �ve pieces of fencing. This means that one of the sides
must be formed using two pieces of fencing. The other restriction is that the
opposite sides of the quadrilateral must be the same length. With these
pieces of fencing, the rectangle can be formed with dimensions 6 m× 8 m.
The two sections that are 6 metres will be opposite sides of the rectangle.
The sections that are 300 centimetres and 5 metres can be joined together to
form a side that is 8 metres. The other section that is 8 metres will be on
the opposite side of the rectangle.



C) In this case, if Thandi donated a section that is 7 metres long (1 metre
shorter than originally thought), and the perimeter stayed the same, then
Xander's section must also be 7 metres long (1 metre longer than originally
thought.) However, if we consider the lengths of all possible pairs of the
fence pieces, none of them are equal to the length of one of the other pieces
of fence. In particular, if we consider the lengths: 3, 5, 6, 7, and 7, the
possible sums of two pieces are: (3 + 5) = 8, (3 + 6) = 9, (3 + 7) = 10,
(5 + 6) = 11, (5 + 7) = 12, (6 + 7) = 13, and (7 + 7) = 14. In this case we
do not even have to consider all combinations, since when we add the two
smallest lengths (3 + 5), we get a sum that is larger than the longest piece of
fence. Since all of the other sums will be larger than this smallest one, then
there is no combination that will work.



Teacher's Notes

When trying to form a rectangle out of the pieces of fencing, we are looking for
ways to combine these pieces so that we have two pairs of equal length. One way
to look at this problem is to consider the partitions of the set of pieces of fencing
into four subsets. Then we look at the combined lengths of the pieces in those
four subsets to see if it is possible to form a rectangle.

A partition of a set is a set of non-empty subsets, where each element in the
original set appears in exactly one of the subsets. Let's suppose we have �ve
pieces of fencing and we describe these as the set {A,B,C,D,E}, where each
letter represents one of the pieces. This means that {{A}, {B,C,D}, {E}} is an
example of a partition of this set into three subsets. A set of �ve elements has a
total of 52 partitions. However, for the problem of determining if �ve pieces of
fencing can form a rectangle without being cut, we only need to consider the
partitions into four subsets. These partitions are:

{{A,B}, {C}, {D}, {E}}

{{A,C}, {B}, {D}, {E}}
{{A,D}, {B}, {C}, {E}}
{{A,E}, {B}, {C}, {D}}
{{A}, {B,C}, {D}, {E}}
{{A}, {B,D}, {C}, {E}}
{{A}, {B,E}, {C}, {D}}
{{A}, {B}, {C,D}, {E}}
{{A}, {B}, {C,E}, {D}}
{{A}, {B}, {C}, {D,E}}

Now, given any �ve pieces of fencing, we can consider these ten partitions. Then
we would check to see if there are matching lengths in pairs of the subsets of at
least one of these partitions. If we �nd a pair of matching pairs, then we know
that these pieces can form a rectangle.

The problem gets more complex if the number of pieces of fencing increases. If
we start with six pieces, there are a total of 203 partitions altogether and
65 partitions with four subsets.
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Problème de la semaine

Problème A

Entraînement en parcours

Jelena s'entraîne sur la piste de course de son école. Elle fait de l'entraînement

fractionné, c'est-à-dire qu'elle court une certaine distance et s'arrête pour faire

d'autres exercices. Voici son plan d'entraînement:

� Courir la moitié de la piste, s'arrêter et faire dix répulsions.

� Courir trois quarts de la piste, s'arrêter et faire cinq burpees.

� Courir un tour et un quart de piste, s'arrêter et faire quinze sauts en

ciseaux.

Après avoir fait les sauts en ciseaux, Jelena aura fait combien de tours de piste?

Thème Sens du nombre



Problem of the Week

Problem A and Solution

Cross Training

Problem

Jelena is training at the track at her school. She does interval training, which means that she

runs for some distance then stops to do other exercises. Each time around the track is called a

lap. This is her training plan:

� Run half the way around the track; stop and do 10 push-ups.

� Run three quarters the way around the track; stop and do �ve burpees.

� Run one and a quarter the way around the track; stop and do 15 jumping jacks.

How many laps of the track has Jelena completed after doing the jumping jacks?

Solution

One way to solve this problem would be to use a number line. We can break up

the number line into quarters.

0 laps 1 lap 2 laps 3 laps 4 laps

push-ups burpees jumping 
jacks

From this, we can see that after completing the jumping jacks, Jelena has

completed 2 and a half laps of the track.

Another way to determine the answer would be to add fractions together. To add

fractions, we need a common denominator. We know that 1
2 =

2
4 and that 1 = 4

4

we can add: 2
4 +

3
4 +

4
4 +

1
4 =

10
4 = 21

2 .



Teacher's Notes

Working with fractions is notoriously di�cult for many students, even those

studying high school math and beyond. Using a number line can help with

adding fractions, especially when the sum produces a mixed fraction.

A number line often includes arrows at one or both ends to indicate that positive

and negative numbers continue to increase in magnitude inde�nitely in each

direction. In particular, an arrow pointing to the right indicates that there are an

in�nite number of positive integers. There are also an in�nite number of values

between any two marked points on the number line. For example, there are an

in�nite number of values between two consecutive positive integers. Some of those

values are rational numbers that can be represented by fractions in the form:

a

b
, where a and b are integers, and b is not 0

There are other values, such as
√
2, that cannot be represented in this form.

They are known as irrational numbers.

Intuitively we may think that there are many more rational numbers than

integers. However, German mathematician Georg Cantor proved that we can

match up each positive rational number to a whole number. This means that if

we compare the set of integers and the set of rational numbers, we would �nd

them to be the same "size" of in�nity. Cantor also proved that if we consider the

set of all real numbers, including irrational numbers, this set of numbers is

actually bigger than the set of integers or rational numbers.
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Problème de la semaine
Problème A

Vente de garage

L’école communautaire L’Étoile du Nord prépare une vente de garage afin de
recueillir des fonds pour le programme des Mathlètes. Chaque niveau organise
des items à vendre. Les élèves de troisième et quatrième année reçoivent plusieurs
items pour la vente.

— Aoife donne un livre qui pèse un kilogramme et trois quarts.
— Soroush donne une boule de bowling qui pèse 7200 g.
— Keiran donne une boule de savon à lessive qui pèse 3kg.
— Reese donne une carafe qui pèse un quart de kilogramme.
— Sofia donne un paquet de 6 barres de protéines, dont chacune pèse 50 g.
— Graydon donne un sac de sucre qui pèse quatre fois le poids de la carafe de

Reese.
— Nathan donne une citrouille qui pèse 5 kilogrammes et demi.

A) Quel est le poids total des dons?

B) Les élèves placent les items par masse, en plaçant le plus pesant à la gauche
et le moins pesant à la droite. Comment sont arrangés les items?

C) Si chaque table peut seulement soutenir 10 kg et qu’ils gardent les items dans
le même ordre qu’à la question B), quel est le nombre minimum de tables
nécessaires pour la vente de garage?

Thèmes Géométrie, Sens du nombre



Problem of the Week

Problem A and Solution

Yard Sale

Problem

North Star Community School is planning a yard sale to raise money for the Mathletes
program. Each grade level is organizing items to sell. The grade 3 and 4 classes have many
donations.

� Aoife donates a book, that weighs one and three-quarter kilograms.

� Soroush donates a bowling ball that weighs 7200 g.

� Keiran donates a box of laundry soap that weighs 3 kg.

� Reese donates a jug that weighs one-quarter of a kilogram.

� So�a donates an unopened package of 6 protein bars. Each bar weighs 50 g.

� Graydon donates a sack of sugar that weighs four times as much as the jug that Reese
donates.

� Nathan donates a pumpkin that weighs �ve and a half kilograms.

A) What is the total weight of all donated items?

B) The students organize the items by weight, with the heaviest item on the left side and
the lightest item on the right. How are the items arranged?

C) If each table can only hold up to a maximum of 10 kg and they keep the items in the
order from part B), what is the fewest number of tables they need for the sale?

Solution

A) To calculate the total weight, we can convert all of the individual weights to
the same units.

� One kilogram equals 1000 g. Three quarters of a kilogram equals 750 g.

� 3 kg is equal to 3× 1000 = 3000 g.

� One-quarter of a kilogram equals 250 g.

� The package of protein bars weighs 6× 50 = 300 g.

� The sack of sugar weighs 4× 1
4 = 1 kg, and 1 kg equals 1000 g.

� Five kilograms equals 5000 g. A half a kilogram equals 500 g.



The total weight of the items is:

1000+750+7200+3000+250+300+1000+5000+500 = 19 000 g = 19 kg

B) From left to right the items would be:

bowling ball, pumpkin, laundry soap, book, sugar, protein bars, jug

C) Keeping the items in order from heaviest to lightest, putting the bowling
ball and the pumpkin on the same table (7200 + 5500 = 12 700) would
exceed the 10 kg limit. So the bowling ball needs to be on its own table.

The weight of the pumpkin and the laundry soap is 5500 + 3000 = 8500 g.

Adding the weight of the book makes the total 8500 + 1750 = 10 250 g.
This would exceed the 10 kg limit. So the pumpkin and laundry soap must
be on a table by themselves.

The weight of the remaining items is: 1750 + 1000 + 300 + 250 = 3300 g.
This is below the 10 kg limit. So they would need at most three tables.

Now, it would be possible to arrange the items on two tables, if the order of
the items was not important. One way would be to have the book and jug
on the same table as the bowling ball. The total weight of these three items
is: 7200 + 1750 + 250 = 9200 g.

Since the total weight of all of the items is 19 000 g, the remaining items
weigh 19 000− 9200 = 9800 g. Both of these totals are below the 10 kg
maximum.



Teacher's Notes

The third part in this problem is reminiscent of a classic problem in optimization known as the
Knapsack Problem. The inspiration for this problem is to imagine you have a knapsack that
has a limit to how much weight it can hold. You have several items, of various weights, that
have some other value assigned to them. You want to pick the items that will maximize the
value that is carried in the knapsack. You cannot exceed the weight limit of the knapsack.
Which items should you pick?

It is tempting to simply choose the item with the highest value, and place it in the knapsack.
Then choose the item with the next highest value, and place it in the knapsack. You continue
this process until the next item that would be chosen would exceed the weight limit of the
knapsack. This is known as the Greedy Algorithm. Unfortunately, this technique does not work
in all cases.

Imagine you only had one table available to display items at the yard sale, and it has a weight
limit of 10 kg. Suppose you had assigned prices to each of the sale items, and you want to
display the items that �t on the table that have the highest combined value. Suppose you have
determined that the items should be marked with the following prices:

Item Weight (g) Price ($)
book 1750 1.00
bowling ball 7200 12.00
laundry soap 3000 6.00
jug 250 3.00
protein bars 300 2.00
sugar 1000 4.00
pumpkin 5500 9.00

Notice in this case, if we choose to display the item with the highest price (the bowling ball)
then we could not select the laundry soap or the pumpkin to display, since adding the weight
of either of these items would exceed the weight limit of the table. We could display the book
and the sugar along with the bowling ball, since the total weight of those three items is 9950 g.
The total value of these three items is:

$12.00 + $4.00 + $1.00 = $17.00

We could display the bowling ball with either the book or the sugar along with the jug and the
protein bars. Since the sugar is priced higher than the book, we could display the bowling ball,
sugar, jug, and protein bars with a total weight of 8750 g. The total value of these items is

$12.00 + $4.00 + $3.00 + $2.00 = $21.00

If we displayed the pumpkin, the laundry soap, the sugar, and the jug, the total weight is
9750 g. We can see that this is a better choice since the total value of these items is:



$9.00 + $6.00 + $4.00 + $3.00 = $22.00

The �Knapsack Problem� can be applied to many real life situations such as waste
management and the allocation of public resources. We have to be careful when we try to �nd
the best solution for this type of problem.
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Problème de la semaine
Problème A

Conclusions coloreés

La classe de 3e/4e année de Mme Routliffe apprend à recueillir des données en
utilisant des sondages. Kyle a créé le tableau ci-dessous pour représenter les
couleurs préférées de ses camarades de classe.

Couleur
Rouge Orange Vert Bleu Mauve Jaune

Préférée
Nombre :::: ; ; ::

d’élèves : ::::

Kyle a sondé 35 élèves. Le dénombrement pour Orange et Mauve n’est pas
consigné.

Le mode de ces données est Orange.

Quelles sont des valeurs possibles pour Orange et Mauve. Explique ton
raisonnement.

Thèmes Gestion des données, Sens du nombre



Problem of the Week

Problem A and Solution

Colourful Conclusions

Problem

Mrs. Routli�e's Grade 3/4 class was learning to collect data using surveys. Kyle created the
chart below to show data collected from his classmates about their favourite colours.

Favourite
Red Orange Green Blue Purple Yellow

Colour

Number of :::: ; ; ::

Students : ::::

Kyle surveyed 35 students. The tallies for Orange and Purple have not been �lled in.

The mode for the data set is equal to the number of tallies for Orange.

What are the possible values for Orange and Purple? Explain your reasoning.

Solution

The total number of tallies is 21. Since 35 students were surveyed, the number of
students who selected Orange or Purple is 35− 21 = 14.

The mode is the number that appears most often in the data set. If no value
appears more than once, then there is no mode. Since this data set has a mode,
the number of tallies for Orange must match the tallies for at least one of the
other colours. So the possible tallies for Orange could match one of the known
tallies (4, 6, 9, 2), and the possible tallies for Purple would be the di�erence of
the Orange tallies from 14. Alternatively, the Orange tallies could match the
Purple tallies. In this case they would each be 14÷ 2 = 7. Therefore, the
possible tallies for Orange and Purple are:

Orange Purple

:::: ; ;

; : ; :::

; :::: ;

:: ; ; ::

; :: ; ::



Teacher's Notes

In statistics, mean, median, and mode are measurements of central tendency.
These measurements are used to describe some features of the entire set with
(usually) a single value. The mode measurement is di�erent from these other two
measurements in a few ways.

Although mode often does not give a �good picture� of the entire data set, there
are cases where the mode is more helpful than either the median or the mean. It
is possible to have multiple mode values, and those values are not necessarily
close to each other. If the data set has a bimodal distribution, this means there
are two peaks in a graph that represents the data. It is possible that those peaks
are far apart. In this case, the mean and median values would appear in between
those peaks, and the fact that there are clusters of data values around two
distinct peaks is lost. However, if there are two modes identi�ed, then the shape
of this graph may be re�ected in these values.

Also, unlike mean and median, it is possible to compute the mode of non-numeric
data. This problem is a good example of that. The data values are colours, and
we are able to calculate the mode of this data set. The �rst-past-the-post voting
system uses mode to determine a winner in an election. In this case, the names on
a ballot are the data values, and the name that matches the mode is the winner.
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Problème de la semaine
Problème A

Des biscuits pour les élèves

L’école élémentaire LeSucre a fait une vente de biscuits. Un paquet de 36 biscuits
coûte 12$. Quatre élèves décident de mettre leur argent ensemble pour acheter un
paquet. Kayden contribue 2$, Kayah contribue 3$, Kayla contribue 4$ et Michelle
contribue 3$. Ils veulent tous diviser le paquet de façon juste.

Basé sur le montant d’argent qu’ils ont contribué, combien de biscuits chaque
élève devrait-il recevoir?

Thème Sens du nombre



Problem of the Week
Problem A and Solution

Student Cookies

Problem
Cook E. Doe School had a bake sale. At the sale, a package of 36 cookies cost $12. Four
students decided to put their money together and buy one package. Kayden contributed $2,
Kayah contributed $3, Kayla contributed $4, and Michelle contributed $3. Everyone wants to
be fair when dividing up the package.

How many cookies should each person get based on how much each paid?

Solution
Since 36 cookies cost $12, we can calculate the cost of cookies per dollar as:
36÷ 12 = 3.

So to be fair, for each dollar contributed to the purchase, the contributing
student should get 3 cookies.

Kayden contributed $2 and should receive 2× 3 = 6 cookies.
Kayah contributed $3 and should receive 3× 3 = 9 cookies.
Kayla contributed $4 and should receive 4× 3 = 12 cookies.
Michelle contributed $3 and should receive 3× 3 = 9 cookies.



Teacher’s Notes

Another way to look at this problem is to consider equivalent fractions. For any
fraction, there are an infinite number of fractions that are equal in value. If we
start with a fraction

a

b
(assuming b 6= 0) we can multiply the numerator and

denominator by the number k (assuming k 6= 0 and k 6= 1) to produce a different
fraction that is equivalent to

a

b
.

For example,
3

4
=

3× 5

4× 5
=

15

20
.

In this case, we are trying to find equivalent fractions in terms of the money and
in terms of the cookies. We know that Kayden contributed $2 out of the $12, and
we know that there are 36 cookies. What we want to know is how many cookies
Kayden should receive. To be fair, we want the following fractions to be
equivalent:

2

12
=

?

36

We can see that for the denominators we must multiply 12× 3 to get 36. So to
make the fractions equivalent we would need to multiply the numerator by 3 as
well. This means:

2

12
=

2× 3

12× 3
=

6

36

so Kayden should receive 6 cookies. We could calculate the number of cookies
each of the other friends should get in a similar way, and in each case it would
result in multiplying the dollar amount contributed by 3.

We can also solve the problem algebraically. For example, if we wanted to
calculate how many cookies Kayla should receive, we can write an equation with
an unknown for the numerator of the cookie fraction. Then we solve for the
unknown. c

36
=

4

12

��36×
c

��36
=

4

��12
×��>

3
36

c = 4× 3

c = 12

So Kayla should get 12 cookies.



CEMC.UWATERLOO.CA   |   le CENTRE d’ÉDUCATION en MATHÉMATIQUES et en INFORMATIQUE

Problème de la semaine

Problème A

Bricolage de bijoux

Lindsay a décidé de fabriquer un collier en utilisant des billes rouges, blanches et
jaunes. Elle décide d'utiliser une régularité qui se répète dans le collier. Elle
placera cinq billes rouges, suivies de trois billes blanches, suivies d'une bille
jaune, suivie de trois billes blanches. Cette suite sera répétée. Lorsqu'elle aura
terminé, elle attachera les deux bouts de la corde ensemble pour former un
collier. Les billes du collier formeront toujours une suite complète.

A) Les billes de Lindsay mesurent 5mm de largeur. Elle veut fabriquer un collier
d'au moins 25 cm de longueur. Quel est le minimum de billes nécessaire pour
fabriquer ce collier où chaque suite est complète?

B) Lindsay possède 44 billes de chaque couleur. Quel est le plus long collier
qu'elle peut fabriquer, dans lequel chaque suite serait complète?

Thèmes Algèbre, Géométrie, Sens du nombre



Problem of the Week

Problem A and Solution

Making Jewelry

Problem

Lindsay has decided to make a necklace out of red, white, and yellow beads. She decides to
have a repeated pattern in the necklace. She will have �ve red beads, followed by three white
beads, followed by one yellow bead, followed by three white beads. Then the pattern will
repeat. When she is done, she connects the ends of the string of beads to form a loop. The
beads in her necklace will always form a complete pattern.

A) The beads Lindsay has are 5 mm wide. She wants to make a necklace that is at least
25 cm long. What is the smallest number of beads she needs to make the necklace where
each pattern is complete?

B) Lindsay has 44 beads of each colour. What is the longest necklace she can make where
each pattern is complete?

Solution

The total number of beads in the pattern is: 5 + 3 + 1 + 3 = 12. The length of
one copy of the pattern is 12× 5 mm = 60 mm which is equal to 6 cm. So we
can use a table to determine the length of the necklace as it includes more copies
of the pattern:

Copies of the Pattern Number of Beads Necklace Length (in cm)

1 12 6

2 24 12

3 36 18

4 48 24

5 60 30

6 72 36

7 84 42

A) So Lindsay will need 60 beads (25 red, 30 white, and 5 yellow) to have a
necklace that is at least 25 cm and has complete patterns.

B) Since the pattern includes 6 white beads, this is the colour that occurs the
most. If Lindsay has 44 of each colour, then we can determine the maximum
number of copies of the pattern by dividing: 44÷ 6 = 7 remainder 2. So the
pattern can be repeated at most 7 times. In this case, the longest necklace
Lindsay can make will be 7× 6 cm = 42 cm.



Teacher's Notes

This week, students are solving optimization problems. In part (a) they are
required to �nd a minimum value given certain problem speci�cations, and in
part (b) they are required to �nd a maximum value given certain problem
speci�cations. Optimization is an area of mathematics that explores ways to
make operations more e�cient. These techniques can be applied to many
di�erent situations. For example:

� In manufacturing, companies look for ways to minimize waste given the
materials required for the process.

� In medicine, hospitals look for ways to improve emergency departments in a
way that maximizes patient care given the limits of available sta�,
equipment, and other resources.

� In education, administrators need to schedule courses in a way that
minimizes con�icts for students' requests given limits on classroom
capacities, lab requirements, and many other factors.

� In science, people look for ways to minimize the environmental impact of an
industrial process.

Studying this area of mathematics can lead to many diverse job opportunities.
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Problème de la semaine

Problème A

Cueillette de dons

À chaque année, l'École communautaire du Ruisseau organise une cueillette de
dons a�n de recueillir des cadeaux pour des familles dans le besoin. Après avoir
fait l'inventaire du tout, les organisateurs remarquent que :

� Il y a 3 fois plus de toutous que de chandails.
� Le nombre de livres est égal au nombre total de chandails et de

cartes-cadeaux.
� Il y a 2 jeux de société de plus que le nombre de chandails.
� Ils ont reçu 5 cartes-cadeaux de moins que le nombre de toutous.
� Il y a 24 toutous.

Combien de chaque item (chandails, jeux de société, livres et cartes-cadeaux)
ont-ils reçus?

Thème Sens du nombre



Problem of the Week

Problem A and Solution

Charity Drive

Problem

Every year, Spring Creek Community School has a charity drive to gather gifts for families in
need. When everything is tallied, the organizers notice the following:

� There are 3 times as many stu�ed toys as sweaters.

� The number of books is equal to the total number of sweaters and gift cards.

� There are 2 more board games than sweaters.

� There are 5 fewer gift cards than stu�ed toys.

� There are 24 stu�ed toys.

How many of each item (sweaters, board games, books, and gift cards) have been gathered?

Solution

Since there are 3 times as many stu�ed toys as sweaters, this means that there

are one-third as many sweaters as stu�ed toys. Since there are 24 stu�ed toys,

and 1
3 of 24 is 8, then there must be 8 sweaters. Alternatively we can calculate 1

3

of a number by dividing it by 3. So we can con�rm the number of sweaters by

calculating 24÷ 3 = 8.

Since there are 2 more board games than sweaters, there must be

8 + 2 = 10 board games.

Since there are 5 fewer gift cards than stu�ed toys, there must be

24− 5 = 19 gift cards.

Since the number of books is equal to the total number of sweaters and gift

cards, there must be 8 + 19 = 27 books.



Teacher's Notes

In this problem we are given information about a relationship between the

number of stu�ed toys and the number of sweaters. We can write that

relationship as an equation like this:

Let x represent the number of sweaters.

Let f(x) be a function that represents the number of stu�ed toys.

Then, f(x) = 3 · x

If we are given some value for x, we can easily calculate f(x). However we are not
given the number of sweaters, but we are given the number of stu�ed toys. One

way to think about solving this problem is to �nd the inverse function of f(x).

In general, if f(x) = y then g is an inverse function of f if and only if g(y) = x.
We can use the notation f−1 to describe the inverse function of f(x). In this case

we could say that f−1(y) =
y

3
. Then we can use this inverse function to

determine the number of sweaters given the number of stu�ed toys.

Not all functions have an inverse function; a function needs to be �one-to-one� in

order to have an inverse function. A one-to-one function is a function that never

produces the same value for di�erent values of x. For example, f(x) = 3 · x is

one-to-one, but g(x) = x2 is not one-to-one. This is because we can �nd an

example, such as g(−2) = 4 and g(2) = 4, where there are two di�erent values of

x that produce the same number when we calculate g(x).

When describing basic mathematical operations, we might informally say that

addition is the opposite of subtraction, and multiplication is the opposite of

division. The concept of �opposite� in this context is a precursor to

understanding inverse functions.
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Problème de la semaine

Problème A

Pratique de hockey

Lucie et Liam adorent jouer au hockey. À chaque semaine, Lucie se pratique
pendant 2 heures chaque jour, du lundi au vendredi, en plus de 41

2 heures par
jour pendant la �n de semaine (samedi et dimanche). Liam, lui, se pratique 3
heures par jour lundi et mercredi, puis pendant 2 heures le vendredi. Samedi, il se
pratique de 13h00 à 16h30. Dimanche, il se pratique de 13h30 à 17h00. Il ne se
pratique pas les mardis ni les jeudis.

Les réponses aux questions au sujet des horaires de pratiques de Lucie et de Liam
sont :

A) 15

B) 19

C) 4

D) 34

Quelles sont les questions possibles pour chacune de ces réponses?

Thèmes Géométrie, Sens du nombre



Problem of the Week

Problem A and Solution

Hockey Practice

Problem

Lucie and Liam love to play hockey. Each week, Lucie attends practice for 2 hours per day
Monday to Friday, as well as 41

2
hours per day on Saturday and Sunday. Liam attends practice

for 3 hours per day on Mondays and Wednesdays, and 2 hours on Fridays. On Saturdays he
attends practice from 1:00 p.m. until 4:30 p.m. On Sundays he attends practice from
1:30 p.m. until 5:00 p.m. He does not have practice on Tuesdays and Thursdays.

The answers to questions about Lucie and Liam's hockey practice schedules are:

A) 15

B) 19

C) 4

D) 34

What are possible questions that give these answers?

Solution

Here are some calculated values about the practice times:

� From Monday to Friday, Lucie attends practice for a total of
5× 2 = 10 hours.

� On Saturday and Sunday, Lucie attends practice for a total of
41
2 + 41

2 = 4 + 4 + 1
2 +

1
2 = 8 + 1 = 9 hours.

� From Monday to Friday, Liam attends practice for a total of
3 + 3 + 2 = 8 hours.

� On Saturday and Sunday Liam attends practice for 31
2 hours each day, for a

total of 3 + 3 + 1
2 +

1
2 = 6 + 1 = 7 hours.

Here are some possible questions:

A) For how many hours per week does Liam have practice? (8 + 7 = 15)

B) For how many hours per week does Lucie have practice? (10 + 9 = 19)

C) For how many more hours does Lucie have practice compared to Liam?
(19− 15 = 4)

D) For how many total hours per week do both players have practice?
(19 + 15 = 34)



Teacher's Notes

This problem might be considered an example of reverse engineering, which is a
process where we are given the �nal product and we try to determine the details
of its design. Reverse engineering can be used by software engineers to improve
existing code. However, software developers may want to protect against reverse
engineering using obfuscation. This is a technique that makes it much more
di�cult for hackers to recreate the source code created by the original developers,
given the executable code that people purchase to run on their computers. This
is an attempt to maintain the valuable intellectual property associated with the
software.
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Problème de la semaine

Problème A

Des poules et des moutons, des têtes et des pattes

Samantha a des poules et des moutons sur sa ferme. Chaque poule possède deux

pattes et chaque mouton en a quatre. Chaque poule et chaque mouton a une tête.

En regardant par sa fenêtre un jour, elle compte 48 têtes et 134 pattes.

Combien de chaque animal a-t-elle sur sa ferme?

Thèmes Algèbre, Sens du nombre



Problem of the Week

Problem A and Solution

Chicken and Sheep, Heads and Feet

Problem

Samantha has chickens and sheep on her farm. Each chicken has two legs and each sheep has

four legs. Each chicken has one head and each sheep has one head. She looked out one day and

counted 48 animal heads and 134 legs. How many of each animal live on the farm?

Solution

One way to determine the answer is to make a table that keeps track of chickens, sheep, heads,

and legs. The number of chickens plus the number of sheep must always total 48. So we could

start with 0 chickens and 48 sheep. If there were 48 sheep, then there would be

48× 4 = 192 legs. Then in each row of the table that follows, we increase the number of

chicken heads by 1, and decrease the number of sheep heads by 1. We also increase the number

of chicken legs by 2, and decrease the number of sheep legs by 4.

Chicken Sheep Chicken Sheep Total

Heads Heads Legs Legs Legs

0 48− 0 = 48 0× 2 = 0 48× 4 = 192 192

1 48− 1 = 47 1× 2 = 2 47× 4 = 188 190

2 48− 2 = 46 2× 2 = 4 46× 4 = 184 188

3 48− 3 = 45 3× 2 = 6 45× 4 = 180 186

4 48− 4 = 44 4× 2 = 8 44× 4 = 176 184

From the �rst few rows in this table, we see there is a pattern forming for the total number of

legs. Each time we increase the number of chickens by 1, the total number of legs decreases

by 2. We could continue �lling in the table until we get a row where the total number of legs

is 134. However, this would mean �lling in many more entries in the table. We need to get the

total legs from 184 to 134, which is a di�erence of 184− 134 = 50. Since the total number of

legs decreases by 2 for each additional chicken, then we would reach the correct total number

of legs if we �lled in 50÷ 2 = 25 more rows. This means we have 4 + 25 = 29 chickens. That

row in the table would look like:

Chicken Sheep Chicken Sheep Total

Heads Heads Legs Legs Legs

29 48− 29 = 19 29× 2 = 58 19× 4 = 76 134

We see that there are 29 chickens and 19 sheep on the farm.



Teacher's Notes

Here is an alternative approach to solving the problem.

We know all of the animals have at least 2 legs. Since we count 48 heads, then we can account

for 2× 48 = 96 legs, no matter what type of animals are on the farm. However, we have

counted 134− 96 = 38 more legs than if all of the animals only had 2 legs. Those extra 38 legs

must be on sheep. Each sheep contributes 2 more legs to the count. So we need to have

38÷ 2 = 19 sheep on the farm. This means we have 48− 19 = 29 chickens.

We could also solve this problem algebraically.

Let s represent the number of sheep.

Let c represent the number of chickens.

Knowing that each animal has 1 head, that chickens have 2 legs, and that sheep have 4 legs, we

can write the following equations:

s+ c = 48 (equation 1)

4s+ 2c = 134 (equation 2)

Then we multiply both sides of equation 1 by 2:

2 · (s+ c) = 2 · 48
2s+ 2c = 96 (equation 3)

Then we subtract equation 2− equation 3 and solve for s:

(4s− 2s) + (2c− 2c) = 134− 96

2s = 38

2s

2
=

38

2
s = 19

Finally, we can substitute the value of s into equation 1 and solve for c:

(19) + c = 48

19− 19 + c = 48− 19

c = 29

This means we have 19 sheep and 29 chickens.
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Problème de la semaine

Problème A

Des chandails

Une livraison de 100 chandails est arrivée au magasin �Chandails pour tous� dans
un gros sac en tissu. Vera, la propriétaire du magasin sait qu'elle a commandé
quatre di�érentes couleurs de chandails. Elle a commandé 40 chandails rouges et
la moitié moins de chandails jaunes. Elle a commandé 30 chandails bleus, mais ne
se souvient pas combien de chandails verts ont été commandés. Pour chaque
couleur de chandails, elle en a commandé la moitié à manches longues et l'autre
moitié à manches courtes. Vera sort des chandails du sac un à la fois.

A) Quelle est la probabilité que le premier chandail sorti soit rouge?

B) Quelle est la probabilité que le premier chandail sorti soit vert?

C) Quelle est la probabilité que le premier chandail sorti soit un chandail bleu à
manches courtes?

Thèmes Gestion des données, Sens du nombre



Problem of the Week

Problem A and Solution

T-Shirts

Problem

A shipment of 100 shirts was received at �Shirts R Us� in a large fabric bag. Vera, the store
owner, knew that she ordered four di�erent colours of shirts. She ordered 40 red shirts and half
as many yellow shirts. She ordered 30 blue shirts, but could not remember the number of green
shirts she ordered. For each colour, she ordered half of the shirts long-sleeved and the other
half short-sleeved. Vera pulls shirts out of the bag one at a time.

A) What is the probability that she will pull out a red shirt from the bag �rst?

B) What is the probability that she will pull out a green shirt from the bag �rst?

C) What is the probability that she will pull out a short-sleeved blue shirt from the bag �rst?

Solution

We should start by calculating how many of each colour of shirt has been
ordered. Since there are half as many yellow shirts as red shirts, then there are
40÷ 2 = 20 yellow shirts.

Now we can calculate the total number of red, yellow, and blue shirts as
40 + 20 + 30 = 90. Since there were 100 shirts in the order, and the only other
colour ordered was green, then there must be 100− 90 = 10 green shirts.

A) Since there are 40 red shirts in the bag, then there is a 40 out of 100 chance
that the �rst shirt Vera pulls from the bag is red.

B) Since there are 10 green shirts in the bag, then there is a 10 out of 100
chance that the �rst shirt Vera pulls from the bag is green.

C) Since half of each colour is short-sleeved, there are 30÷ 2 = 15 short-sleeved
blue shirts. This means there is a 15 out of 100 chance that the �rst shirt
Vera pulls from the bag is a short-sleeved blue shirt.



Teacher's Notes

Probability describes the likelihood that some event will happen. It is always a
number between 0 and 1. When the probability is 0, we expect that the event
will de�nitely not happen. When the probability is 1, we expect that the event
de�nitely will happen. All other probabilities describe a relative chance of the
event happening.

We see many ways of describing probability in news reports, advertisements,
scienti�c papers, and other media. However, all of them represent a number
between 0 and 1. In many cases, there is an implied fraction in the probability
description. For example:

� A probably can be described in the form �a out of b�, where b is always

greater than or equal to a. This implies the fraction
a

b
.

� A probability can be described as a percentage such as x%. This implies the

fraction
x

100
.

� A probably can be described in the form �1 in n chance�, where n is a

positive integer. This implies the fraction
1

n
.
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Problème de la semaine

Problème A

C'est le temps de lire

Un dimanche, Jordan a emprunté un livre de la bibliothèque. Il doit retourner le
livre deux semaines plus tard. Il plani�e lire 10 pages par jour pendant la
semaine, soit les lundis, mardis, mercredis, jeudis et vendredis. Il plani�e lire 20
pages par jour les samedis et dimanches. Il commence à lire le livre la journée
qu'il l'a emprunté (dimanche).

A) Si le livre a 250 pages, combien de pages devra-t-il lire le dernier dimanche
a�n de �nir le livre avant de le retourner?

B) Au lieu de se garder plusieurs pages à lire pour la dernière journée, Jordan
pourrait décider d'augmenter, par le même nombre, le total de pages qu'il lit
par jour, sauf pour le dernier dimanche. Si Jordan ne pas veut lire plus de 20
pages le dernier dimanche, combien de pages devra-t-il lire chaque jour?

Thèmes Algèbre, Sens du nombre



Problem of the Week

Problem A and Solution

Time to Read

Problem

Jordan borrowed a book from the library on a Sunday. He must return it two weeks after he
got it. He plans to read 10 pages of the book on Mondays, Tuesdays, Wednesdays, Thursdays,
and Fridays. On Saturdays and Sundays he plans to read 20 pages of the book. He starts
reading on the day he got the book (Sunday).

A) If the book is 250 pages, how many pages must he read on the last Sunday to �nish it
before he must return it?

B) Instead of leaving many pages to read on the last day, Jordan may decide to increase the
number of pages he reads, by the same amount, every day except the last Sunday. If
Jordan wants to have at least 1 but no more than 20 pages to read on the last Sunday,
how many more pages should he read every day?

Solution

A) Over two weeks, there are two Mondays, Tuesdays, Wednesdays, Thursdays, and Fridays.
This means there is a total of 2× 5 = 10 days when Jordan reads 10 pages of the book.
Over these days, he reads a total of 10× 10 = 100 pages.

There are also two Saturdays and Sundays for a total of 2× 2 = 4 days when Jordan
reads 20 pages of the book. This does not include the Sunday when Jordan returns the
book to the library. Over these days, he reads a total of 20× 4 = 80 pages.

So, in those two weeks he reads 100 + 80 = 180 pages. This means to �nish the book,
Jordan must read 250− 180 = 70 pages on the last Sunday.

B) We can make a table showing how many pages he reads over two weeks, starting with the
number of pages read according to the original schedule. Over two weeks, for each page
added per day, the total number of pages read will increase by 14. If Jordan wants to
read no more than 20 pages on the last Sunday, he must read at least
250− 20 = 230 pages in the previous two weeks.

Mon-Fri Pages Sat-Sun Pages Total Pages

Per Day Per Day in 2 Weeks

10 20 180
11 21 194
12 22 208
13 23 222
14 24 236

So Jordan should read four more pages each day, to ensure he reads no more than
20 pages on the last Sunday.



Teacher's Notes

Real life problems often come with many constraints. In this problem, we start o� with several
constraints:

� Jordan has the book for two weeks

� He reads 10 pages each day Monday through Friday

� He reads 20 pages each day Saturday through Sunday

With part (b), we add an extra constraint:

� Jordan wants to read between 1 and 20 pages on the last Sunday

In solving this problem, students are taking the necessary information from the real life
description and are generating mathematical relationships. It is important that they properly
consider all of the constraints. Taking real life situations and creating a mathematical model
that identi�es the essential elements that are required to solve the problem is know as
abstraction. The process of creating a good and accurate mathematical model can often be the
most di�cult part of solving a problem.
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Problème de la semaine

Problème A

Fournir des fractions

Surya prend soin des animaux de son ami pendant deux semaines; un chat
nommé Yola et un chien nommé Ginny. Il nourrit les animaux deux fois par jour.
Le matin, Yola mange 1

3 d'un contenant de nourriture pour chat et Ginny mange
1
2 d'un contenant de nourriture pour chien. En soirée, les deux animaux mangent
de la nourriture sèche en sac. Surya conserve les contenants ouverts pour les
prochains repas.

Il commence à nourrir les animaux samedi le 10. Il ouvre un nouveau contenant
de nourriture pour chat et un nouveau contenant de nourriture pour chien. La
dernière journée qu'il nourrit les animaux est vendredi le 23.

A) Quel jour Surya devra-t-il ouvrir un nouveau contenant des deux types de
nourriture? Combien de nourriture reste-t-il dans chaque contenant quand
son ami revient samedi le 24?

B) Surya recycle les contenants après les avoir vidés de nourriture. Combien de
contenants Surya aura-t-il recyclés pendant les deux semaines?

Thèmes Algèbre, Sens du nombre



Problem of the Week

Problem A and Solution

Feeding Fractions

Problem

Surya is taking care of his friend's cat (named Yola) and dog (named Ginny) for two weeks. He
feeds the animals twice a day. In the morning, Yola gets 1

3
of a can of cat food and Ginny gets

1
2
of a can of dog food. In the evening, both animals eat dry food. Surya saves the leftover

canned food in the refrigerator between feedings.

The �rst day that he feeds the animals is Saturday the 10th. He opens up a new can of cat
food and a new can of dog food on that �rst day. The last day he feeds the animals is on
Friday the 23rd.

A) On what days does Surya have to open both a new can of cat food and a new can of dog
food? How much of each kind of food is left in cans in the refrigerator when the owners
come home on Saturday the 24th?

B) Surya recycles the cans when all the food has been served. How many cans did Surya
recycle while he was taking care of Yola and Ginny?

Solution

We can make a table that keeps track of how much food is in the cans at the
start of each day. When the can is full, we indicate this with the value 1.

Day Cat Food Dog Food

Saturday (10th) 1 1
Sunday (11th) 2/3 1/2
Monday (12th) 1/3 1
Tuesday (13th) 1 1⁄2
Wednesday (14th) 2/3 1
Thursday (15th) 1/3 1/2
Friday (16th) 1 1
Saturday (17th) 2/3 1/2
Sunday (18th) 1/3 1
Monday (19th) 1 1⁄2
Tuesday (20th) 2/3 1
Wednesday (21st) 1/3 1/2
Thursday (22nd) 1 1
Friday (23rd) 2/3 1/2



A) On the days when the cat food and dog food values contain a 1 in the table,
this indicates that a new can must be opened. So on the days where both
the cat food and dog food values contain a 1 in the table, Surya must open
both a new can of dog food and a new can of cat food. This will happen on
Saturday the 10th, Friday the 16th, and Thursday the 22nd. On the last
day, Suray will feed Yola 1/3 of a can of cat food leaving 1/3 of a can in the
refrigerator, and will feed Ginny 1/2 of a can of dog food leaving no dog food
in the refrigerator.

B) Each time the table shows a 1 (except for the �rst row), this indicates that a
can of food has been emptied. This means that by the 23rd, there will be
4 cans of cat food recycled. If we include the dog food can that was emptied
on the last day Surya fed the animals, there will be 7 cans of dog food
recycled. This is a total of 11 recycled cans.



Teacher's Notes

The key to solving this problem is to carefully record the repetitious action. In
these kinds of situations, it is very easy to introduce an o�-by-one error.

Keeping track of the food being used in the �middle� of the problem is relatively
easy. Every six days, Surya will be using two cans of cat food and three cans of
dog food. So, for example, if we expanded the timeline to 7 weeks (or 49 days) we
can estimate how many cans of food will be used during that time. Since 49 is
close to 6× 8, then there would be approximately 8× 2 = 16 cans of cat food
and 8× 3 = 24 cans of dog food used during that time. However, determining
exactly how many cans were used during that time, and how much food would
be left at the end, involves some careful tracking.

An o�-by-one error is a classic issue in computer programming for solutions that
involve loops. Often the toughest aspects of using a loop correctly in a program
is dealing with the special cases of before the loop starts or when the loop ends.
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Problème de la semaine

Problème A

Quel est mon nombre?

Je suis un nombre pair à trois chi�res.

La somme de mes trois chi�res est 20.

Je suis supérieur à 40× 10.

Je suis inférieur à 1000÷ 2.

Qui suis-je?

Thème Sens du nombre



Problem of the Week

Problem A and Solution

What's My Number?

Problem

I am a 3-digit even number.

The sum of my three digits is 20.

I am greater than 40× 10.

I am less than 1000÷ 2.

What number am I?

Solution

Since 40× 10 = 400, we know the number is greater than 400. Since the number is even, the

smallest possible number is 402.

Since 1000÷ 2 = 500, we know the number is less than 500. Since the number is even, the

largest possible number is 498.

So we are looking for an even number between 402 and 498, inclusive. We could check each of

the numbers in that range, to see which one has digits that add up to 20. However, that would

mean checking 49 numbers. It would be better to reduce the range of numbers to check, if

possible.

Here is one way of thinking about the solution:

Since the possible numbers are from 402 to 498, the �rst digit of the number is 4. Since the

sum of the digits is 20, then the middle and last digit must sum to 20− 4 = 16. Since the

number is even, its last digit is 0, 2, 4, 6, or 8.

If the last digit is 0, then the middle digit must be 16− 0 = 16, which is not a digit from 0 to 9.

If the last digit is 2, then the middle digit must be 16− 2 = 14, which is not a digit from 0 to 9.

If the last digit is 4, then the middle digit must be 16− 4 = 12, which is not a digit from 0 to 9.

If the last digit is 6, then the middle digit must be 16− 6 = 10, which is not a digit from 0 to 9.

If the last digit is 8, then the middle digit must be 16− 8 = 8, which is a valid digit.

We have examined all possible cases and the only number satisfying all of the conditions is 488.

The number we are looking for is 488.



Teacher's Notes

Here is another way of thinking about the solution:

Since the numbers from 402 to 498 all start with the digit 4, and the sum of all

three digits must be 20, then the sum of the last two digits of the number must be

20− 4 = 16.

Since the largest possible digit is 9, then the other digit of the number must be at

least 16− 9 = 7. So each of the last two digits must be in the range 7 to 9.

Since we are only considering even numbers, then the solution must be a number

that ends with an 8.

So we can look at even numbers, that start with a 4, end with an 8, and where the

middle digit is at least 7. The possibilities are: 478, 488, and 498. Now we can

check the sum of the digits of these numbers:

� 4 + 7 + 8 = 19

� 4 + 8 + 8 = 20

� 4 + 8 + 9 = 21

So the only number that satis�es all of the requirements is 488.
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Problème de la semaine

Problème A

Des données perdues

Tanner a sondé 40 élèves de son école au sujet de leur âge. Les réponses étaient

sept ans, huit ans et neuf ans. Après avoir fait la collecte des réponses, il a tracé

un diagramme à bandes et un diagramme circulaire pour illustrer les résultats.

Malheureusement, il a perdu les données avant d'ajouter des titres à ses

diagrammes. Les diagrammes sont présentés ci-dessous :

Tanner se souvient que 6 élèves ont répondu qu'ils ont six ans. Il se souvient aussi

que 1
4 des élèves sondés ont huit ans et que la réponse la plus populaire était sept

ans. En te basant sur ces informations, complète le tableau suivant :

Âge Nombre d'élèves
six 6

sept

huit

neuf

Thèmes Gestion des données, Sens du nombre



Problem of the Week

Problem A and Solution

Lost Data

Problem

Tanner randomly surveyed 40 students in his school about their ages. The ages given were six,

seven, eight, and nine. After gathering the answers, he drew a bar chart and a pie chart to

show the results. Unfortunately, before he labelled each chart, he lost the original data. The

charts are shown below:

Tanner did remember that 6 students in the survey answered six for their age. He also

remembered that 1
4
of the students surveyed answered eight for their age, and that the most

popular answer was age seven. Based on this information, complete the table below:

Age Number of Students

six 6

seven

eight

nine

Solution

We compute 1
4 of 40 is equal to 10. So 10 of the students who were surveyed are

eight.

From the pie chart, we can see that there are two data values that are less than 1
4

of the total number responses, and one data value is greater than 1
4 of the total

number of responses. We can also see from both charts that two of the data
values are the same and less than one quarter of the total number of responses.
From these two observations, along with the fact that one of the data values is 6,
we can conclude that there is a second data value that is also 6.



Now we can calculate the sum of three of the data values: 6 + 6 + 10 = 22. Since
40 students were surveyed, the last data value must be 40− 22 = 18. This is the
largest data value. Since seven was the most popular answer, there must be
18 students who are seven.

Now we know how many students answered six, seven, and eight for their ages.
We also know that there is one data value (6) that we have not assigned to an
age. So there must have been 6 students who answered age 9 in the survey. So
the completed table is:

Age Number of Students

six 6

seven 18

eight 10

nine 6

Note: For some reason, Tanner decided to use word labels on the horizontal axis
of the bar chart, in alphabetical order. That is, the labels on the horizontal axis
were eight, nine, seven and six. His completed graphs are shown below.



Teacher's Notes

The charts in this problem were generated by an Excel spreadsheet with the
same underlying data values: 6, 18, 10, and 6. Di�erent graphical representations
of data may make it easier to see relationships among the data values. For
example, although it appears that the yellow and green sections of the pie chart
are the same size, it is clearer in the bar chart (especially in the solution with
grid lines) that these values are the same. However, in the pie chart, it is much
easier to see that the blue section is one quarter of the total surveyed.

We see more and more sophisticated examples of using images to represent data.
People have been using infographics as a way of capturing people's attention -
often in an attempt to sell things, but also in an attempt to emphasize important
information - for a long time. However with today's technology we see these
kinds of images everywhere.

(Image provided by NASA / Public domain)
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Problème de la semaine

Problème A

Combien de moitiés?

Robbie a gagné 300 boules de gomme et il souhaite les partager avec ses amis. Il
crée une liste de ses amis en les ordonnant selon depuis combien de temps ils se
connaissent. Il veut donner le plus de gommes possible à l'ami qu'il connait
depuis le plus longtemps. Ensuite, il donnera la moitié de ce nombre à l'ami
suivant sur sa liste. Il continue de donner ses gommes de cette manière aux amis
suivants sur sa liste, jusqu'à le processus ne puisse plus continuer. (Il ne donnera
pas de demi-gomme.)

A) S'il donne 100 boules de gomme au premier ami sur sa liste, combien d'amis
recevront des gommes? Justi�e ta réponse.

B) Si la dernière personne reçoit 5 boules de gomme, quel est le plus grand
nombre de boules de gomme que le premier ami aurait pu recevoir? Justi�e ta
réponse.

C) Si Robbie veut maximiser le nombre d'amis qui recevront des boules de
gomme, combien de gommes devrait-il donner à la première personne sur sa
liste? Combien d'amis recevront des gommes? Justi�e ta réponse.

Thèmes Algèbre, Sens du nombre



Problem of the Week

Problem A and Solution

How Many Halves?

Problem

Robbie won 300 gumballs and he would like to share the winnings with his friends. He decides
to list his friends in order based on how long he has known each of them. He wants to give
away the most gumballs to the friend he has known the longest. Then he will give the next
friend on the list exactly half as many gumballs as the person he has known the longest. He
continues to give away exactly half as many to the next friend on his list, until the pattern
cannot continue. (He will not give away half a gumball.)

A) If he gives away 100 gumballs to the �rst friend on the list, how many friends will receive
gumballs? Justify your answer.

B) If the last person he gives gumballs to receives 5 gumballs, what is the largest number of
gumballs that the �rst friend on the list can receive? How many gumballs are given
away? Justify your answers.

C) If Robbie wants to maximize the number of friends that receive gumballs, how many
gumballs should the �rst person on the list receive? How many friends receive gumballs?
Justify your answers.

Solution

A) If the �rst friend receives 100 gumballs, then the next friend receives half as
many, which is 50 gumballs. Half of 50 is 25 gumballs, which is the amount
the next friend on the list receives. Since 25 is an odd number, it cannot be
divided in half without ending up with a fraction. So the pattern ends after
three friends have received gumballs from Robbie.

B) If we know that the last friend on the list receives 5 gumballs, then as we
move up the list, each friend receives twice as many as the previous one.
Let's assign the last friend who receives 5 gumballs the number 1. Then we
can make a table that shows the pattern of giving gumballs to his friends:



Friend Number of Gumballs Total Number of Gumballs

Friend Receives Given

1 5 5

2 10 15

3 20 35

4 40 75

5 80 155

6 160 315

From the information on this table, we can answer the questions.

Since Robbie only has 300 gumballs to give away, if the last person receives
5 gumballs, then the largest amount of gumballs the �rst person on the list
will receive 80 gumballs. There will be a total of 155 gumballs given away.

C) We want to maximize the number of friends to whom Robbie gives gumballs.
Using the two solutions above, we notice that the larger the last friend's
amount of gumballs the fewer number of friends that can receive gumballs.
One way to think about the problem is that we want the last friend to
receive the smallest possible amount, which is 1 gumball. So, the second last
friend would receive 2 gumballs. As in part (B) let's assign the last friend
who receives 1 gumball the number 1. Then we can make a table that shows
the pattern of giving gumballs to his friends:

Friend Number of Gumballs Total Number of Gumballs

Friend Receives Given

1 1 1

2 2 3

3 4 7

4 8 15

5 16 31

6 32 63

7 64 127

8 128 255

From the information on this table, we can answer the questions.

The �rst person on the list will receive 128 gumballs. A maximum of eight
of Robbie's friends can receive gumballs.



Teacher's Notes

In this problem, as we consider one additional friend, the number of gumballs
received is reduced by half. For part A), we could write an equation for g(n), the
number of gumballs the nth friend gets, as:

g(n) = 100 ·
(
1

2

)n−1

If we look at the graph of this function, we would see that it is a very steep
curve. This is an example of an exponential function.

In general, an exponential function is a function of the form:

g(n) = m · bn, where b > 0 and b 6= 1.

When b > 1, the value of g(n) increases very quickly as n increases. We see
exponential growth in real life situations such as compound interest and the
spread of viruses.

When b < 1 (as in this problem), the value of g(n) decreases very quickly as n
increases. We see exponential decay in some chemical reactions and heat transfer.

Exponential functions, exponential growth, and exponential decay are generally
seen in high school mathematics and science, and possibly some business studies
courses.
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Problème de la semaine

Problème A

Le temps de se réveiller

Amy a une routine matinale pour les jours où elle doit aller travailler. Le tableau
ci-dessous indique le temps qu'elle passe à accomplir chaque tâche.

Activité Temps requis

Se laver 15 minutes
S'habiller 10 minutes
Préparer et manger son déjeuner 20 minutes
Préparer son dîner 15 minutes
Se brosser les dents et les cheveux 5 minutes
Marcher jusqu'au travail 45 minutes

Amy doit être au travail à 8h30. À quelle heure au plus tard pourrait-elle se
réveiller a�n de s'assurer d'accomplir toutes ses tâches matinales et d'arriver au
travail à l'heure?

Justi�e ta réponse.

Thème Géométrie



Problem of the Week
Problem A and Solution

Time to Get Up

Problem
On the days she goes to work, Amy has a morning routine. The table below shows each
activity she does and the time it takes to complete.

Activity Time to Complete
Shower 15 minutes
Get dressed 10 minutes
Make and eat breakfast 20 minutes
Make lunch 15 minutes
Brush teeth and hair 5 minutes
Walk to work 45 minutes

Amy needs to be at work by 8:30 a.m. What is the latest time she could wake up in the
morning, complete all of the activities in her routine, and get to work on time?

Justify your answer.

Solution
One way to solve this problem is to use a timeline. However in this case, we know the end time
and we are trying to find the start time. This means we work backwards on the timeline. Each
tick on the following timeline represents a 5 minute interval.
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From the timeline, we can see that the latest Amy can wake up and make it to work on time is
6:40 a.m.

To solve the problem a second way, we can find the total time to complete all of her morning
activities. Amy needs 15 + 10 + 20 + 15 + 5 + 45 = 110 minutes.

Converting 110 minutes to hours and minutes, Amy needs 1 hour and 50 minutes. This is
10 minutes less than 2 hours. If she needed 2 hours, she would have to be up by 6:30 a.m. Since
she requires 10 minutes less than 2 hours, she can get up 10 minutes after 6:30, or at 6:40 a.m.

Therefore, the latest Amy can wake up and make it to work on time is 6:40 a.m.



Teacher’s Notes

The timeline in the solution is a variation of a number line. The spacing between tick marks on
a number line normally represents integer or fraction intervals. In this case, the spacing
between tick marks represents 5 minute (or 1

12
of an hour) intervals.

Number lines are helpful tools for learning to add and subtract. Adding values means moving
to the right on a number line and subtracting values means moving to the left. Many people
find that addition involving time is more difficult than working with simple numbers, since the
values that represent later times do not continuously increase. For example, if we were using a
12-hour clock, when we add 160 minutes to 11:50, the result is 2:30. In this case, the resulting
time has a smaller number of hours and minutes compared to the original time. Using a
number line can make these kinds of calculations easier.

We can calculate a sum like this without a number line by using quotient and remainder values.

• Calculate the total number of minutes represented by the starting time, 11:50, by
multiplying the number of hours in the time by 60 and adding the number of minutes:
(60× 11) + 50 = 710

• Add the number of minutes the time is increased by: 710 + 160 = 870

• Calculate the quotient and remainder when dividing the sum by 60:
870÷ 60 has quotient of 14 and a remainder of 30.

• The quotient represents the resulting hour and the remainder represents the minutes.

• If the new hour is more than 12, calculate the remainder when dividing the hour by 12:
14÷ 12 has a quotient of 1 and a remainder of 2

• If the remainder is not 0, it represents the new hour. In this example, the resulting time
is 2:30. Note that if the remainder is 0, then the hour would be 12.

This gets tricker though, when subtracting times rather than adding times. For example
suppose we have a starting time of 2:30, and we want to know what time is 160 minutes earlier.
If we try to follow the same steps, we start with the following calculations:

• Original time in minutes: (2× 60) + 30 = 150

• Subtract the number of minutes the time is decreased by: 150− 160 = −10

This gives us a negative number which is not easily translated into hours and minutes. It turns
out that you can use quotient and remainder calculations to determine that −10 minutes
represents the time of 11:50. However most students would not learn about quotient and
remainder calculations involving negative numbers until after secondary school mathematics.
So, using a number line is a good strategy when subtracting time.
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Problème de la semaine

Problème A

Des carrés environnants

Imran a dessiné une image avec un carré au centre, entouré de petits carrés.
Ensemble, le carré du centre et les petits carrés forment un grand carré. Les
petits carrés ont tous la même dimension, ne se chevauchent pas et il n'y a pas
d'espace entre eux. Les côtés des petits carrés mesurent 1

3 de la longueur des
côtés du carré du centre.

A) Combien de petits carrés y a-t-il dans l'image?

B) Si les côtés du carré du centre mesurent 6 cm, quelle est l'aire du grand
carré qui englobe toute l'image?

Thèmes Géométrie, Sens du nombre



Problem of the Week

Problem A and Solution

Surrounding Squares

Problem

Imran was doodling and he drew a picture that had a square in the middle, surrounded by
other smaller squares. Together, the middle square and all the smaller squares form a bigger
square. The smaller squares all have the same side lengths, and there are no overlaps between
the squares and no gaps in the picture. The side lengths of the smaller squares are each 1

3
the

side length of the middle square.

A) How many smaller squares are in the picture?

B) If the side length of the middle square is 6 cm, what is the area of the square formed by
the whole picture?

Solution

To answer the questions in this problem, the �rst thing we should do is draw a
picture of the doodle. Since the side lengths of smaller squares are 1

3 the side
length of the middle square, then three smaller squares should �t on one side of
the middle square. So this is what the doodle looks like:

A) From the diagram we can see that there are 16 smaller squares.

B) If the side length of the middle square is 6 cm, and 1
3 of 6 is 2, then the side

lengths of the smaller squares are 2 cm. Since the large square has a side
length equal to �ve small squares, then side length of the large square is
5×2 = 10 cm. This means the area of the large square is 10×10 = 100 cm2.

We could also calculate the area of the large square this way. The area of a
small square is 2× 2 = 4 cm2. Since there are 16 small squares, the total
area of the smaller squares is 16× 4 = 64 cm2. The area of the middle
square is 6× 6 = 36 cm2. The total area is then 36 + 64 = 100 cm2.



Teacher's Notes

It is important for mathematicians to be able to draw good diagrams based on
written descriptions. An accurate diagram helps visualize a problem. Diagrams
often provide insight into relationships that are not necessarily clear based on the
words alone.

In high school algebra, students learn about factoring polynomials. Factoring is a
process of rewriting a polynomial into an equivalent form, where other
polynomials are multiplied together. One factoring relationship students will
learn is called the di�erence of squares. Algebraically, the rule for factoring a
di�erence of squares looks like this:

x2 − y2 = (x− y)(x+ y)

We can draw a diagram that helps visualize this relationship. We start by
drawing a square where the sides have a length of x, and then remove a square
where the sides have a length of y from one corner. Here is a diagram showing
the di�erence of squares relationship:
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The area of the shaded region in the diagram on the left is the area of the outer
square (x2), minus the area of the white square (y2). This can be written
algebraically as x2 − y2. The shaded region of the diagram on the left has been
rearranged to form a rectangle in the diagram on the right. The area of this
rectangle is the length of its sides multiplied together: (x− y)(x+ y).

Since these two areas are the same, we can see that x2 − y2 = (x− y)(x+ y).
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Problème de la semaine

Problème A

Jardin scolaire

Maeve et Azaadi veulent créer un jardin dans la cour d'école mais ils ont peur
que les autres élèves piétinent leur jardin. Ils décident de demander l'aide de leurs
amis pour trouver des morceaux de clôture a�n de protéger les légumes. Maeve a
trouvé 5 mètres de clôture dans son cabanon. Azzadi a trouvé deux morceaux de
clôture, un de 300 centimètres et l'autre mesure 6 mètres. Leur ami Thandi a un
morceau de 8 mètres et Xander leur en donne un dernier.

Les élèves placent les morceaux de clôture autour de leur jardin dont le périmètre
est 28 mètres.

A) Quelle est la longueur du morceau donné par Xander?

B) Est-ce que Maeve et Azaadi peuvent utiliser les morceaux de clôture pour
créer une clôture rectangulaire, sans couper aucun morceau? Justi�e ta
réponse.

C) Suppose qu'ils ont fait une erreur et que le morceau provenant de Thandi
mesure réellement 7 mètres, mais le périmètre total des morceaux de clôture
est toujours de 28 mètres. Peuvent-ils encore créer un jardin rectangulaire
sans couper les morceaux? Justi�e ta réponse.

Thèmes Géométrie, Sens du nombre



Problem of the Week

Problem A and Solution

School Garden

Problem

Maeve and Azaadi want to make a garden in the school yard, but they do not want the other
students to trample the plants. They decide to ask their friends to help �nd some fencing to
protect the vegetables. Maeve found 5 metres of fencing in her shed. Azaadi found two pieces
of fencing, one measuring 300 centimetres, the other measuring 6 metres. Their friend Thandi
found another piece measuring 8 metres, and Xander donated one more piece of fencing.

The students use the fencing to surround their garden with a perimeter of 28 metres.

A) What is the length of the fencing donated by Xander?

B) Can Maeve and Azaadi use the donated fencing to make a rectangular garden with a
perimeter of 28 metres, without cutting any of the pieces? Justify your answer.

C) Suppose that they had made a mistake when measuring the �rst time, and the actual
length of the fence that Thandi donated was 7 metres, but the total perimeter of the
donated fencing was still 28 metres. Can they still form a rectangular garden without
cutting any of the pieces? Justify your answer.

Solution

A) We can convert the section measured in centimetres to metres, i.e.
300 centimetres is equal to 3 metres. Now we can add together the known
lengths of fencing. The total is 5 + 3 + 6 + 8 = 22.

Since we know the total amount of fencing that surrounds the garden is
28 metres, then the amount Xander donated must be 28− 22 = 6 metres.

B) It is possible to create a rectangle out of the donated sections of fencing
without cutting any pieces. Maeve and Azaadi need to �nd a way to form a
quadrilateral with �ve pieces of fencing. This means that one of the sides
must be formed using two pieces of fencing. The other restriction is that the
opposite sides of the quadrilateral must be the same length. With these
pieces of fencing, the rectangle can be formed with dimensions 6 m× 8 m.
The two sections that are 6 metres will be opposite sides of the rectangle.
The sections that are 300 centimetres and 5 metres can be joined together to
form a side that is 8 metres. The other section that is 8 metres will be on
the opposite side of the rectangle.



C) In this case, if Thandi donated a section that is 7 metres long (1 metre
shorter than originally thought), and the perimeter stayed the same, then
Xander's section must also be 7 metres long (1 metre longer than originally
thought.) However, if we consider the lengths of all possible pairs of the
fence pieces, none of them are equal to the length of one of the other pieces
of fence. In particular, if we consider the lengths: 3, 5, 6, 7, and 7, the
possible sums of two pieces are: (3 + 5) = 8, (3 + 6) = 9, (3 + 7) = 10,
(5 + 6) = 11, (5 + 7) = 12, (6 + 7) = 13, and (7 + 7) = 14. In this case we
do not even have to consider all combinations, since when we add the two
smallest lengths (3 + 5), we get a sum that is larger than the longest piece of
fence. Since all of the other sums will be larger than this smallest one, then
there is no combination that will work.



Teacher's Notes

When trying to form a rectangle out of the pieces of fencing, we are looking for
ways to combine these pieces so that we have two pairs of equal length. One way
to look at this problem is to consider the partitions of the set of pieces of fencing
into four subsets. Then we look at the combined lengths of the pieces in those
four subsets to see if it is possible to form a rectangle.

A partition of a set is a set of non-empty subsets, where each element in the
original set appears in exactly one of the subsets. Let's suppose we have �ve
pieces of fencing and we describe these as the set {A,B,C,D,E}, where each
letter represents one of the pieces. This means that {{A}, {B,C,D}, {E}} is an
example of a partition of this set into three subsets. A set of �ve elements has a
total of 52 partitions. However, for the problem of determining if �ve pieces of
fencing can form a rectangle without being cut, we only need to consider the
partitions into four subsets. These partitions are:

{{A,B}, {C}, {D}, {E}}

{{A,C}, {B}, {D}, {E}}
{{A,D}, {B}, {C}, {E}}
{{A,E}, {B}, {C}, {D}}
{{A}, {B,C}, {D}, {E}}
{{A}, {B,D}, {C}, {E}}
{{A}, {B,E}, {C}, {D}}
{{A}, {B}, {C,D}, {E}}
{{A}, {B}, {C,E}, {D}}
{{A}, {B}, {C}, {D,E}}

Now, given any �ve pieces of fencing, we can consider these ten partitions. Then
we would check to see if there are matching lengths in pairs of the subsets of at
least one of these partitions. If we �nd a pair of matching pairs, then we know
that these pieces can form a rectangle.

The problem gets more complex if the number of pieces of fencing increases. If
we start with six pieces, there are a total of 203 partitions altogether and
65 partitions with four subsets.
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Problème de la semaine

Problème A

Enquête de �gures

Pour chaque partie, identi�e une �gure possible qui satisfait tous les indices
donnés.

A) J'ai six axes de symétrie. Tous mes angles sont obtus. Je possède six côtés et
six sommets. Qui suis-je?

B) J'ai deux paires de côtés parallèles. Je possède deux angles aigus et deux
angles obtus. Je suis un quadrilatère. Qui suis-je?

C) J'ai quatre sommets. J'ai un axe de symétrie et une paire de côtés parallèles.
Je possède quatre angles, dont deux sont obtus et deux sont aigus. Qui
suis-je?

D) J'ai trois sommets et trois angles. Tous mes angles sont aigus. Je possède trois
axes de symétrie. Qui suis-je?

E) J'ai quatre angles, quatre côtés et quatre sommets. J'ai deux paires de côtés
parallèles et quatre angles droits. Je possède quatre axes de symétrie. Qui
suis-je?

Thème Géométrie



Problem of the Week

Problem A and Solution

Shape Sleuth

Problem

For each part, identify a possible shape that satis�es all of the clues in the part.

A) I have six lines of symmetry. All of my angles are larger than a right angle. I have six
sides and six vertices. What shape am I?

B) I have two sets of parallel sides. I have two angles that are larger than a right angle and
two angles that are smaller than a right angle. I am a quadrilateral. What shape am I?

C) I have four vertices. I have one line of symmetry and one set of parallel sides. I have four
angles, two are larger than a right angle and two are smaller than a right angle. What
shape am I?

D) I have three vertices and three angles. All of my angles are smaller than a right angle. I
have three lines of symmetry. What shape am I?

E) I have four angles, four sides and four vertices. I have two sets of parallel sides and four
right angles. I have four lines of symmetry. What shape am I?

Solution

A) A regular hexagon

B)

A parallelogram or a rhombus

(note that a rhombus is a special
case of a parallelogram)



C)

An isosceles trapezoid

(i.e. a trapezoid where the
two non-parallel sides are
the same length)

D) An equilateral triangle

E) A square



Teacher's Notes

By de�nition, a line of symmetry divides a single shape into two identical halves.
Two shapes that are identical are said to be congruent. For example, suppose we
label the isosceles trapezoid as follows:

A

F

E

D C

B

and we know that EF is a line of symmetry. This means that the quadrilateral
AEFD is congruent to the quadrilateral BEFC. The symbol for congruence is ∼=.

So we can state:

AEFD ∼= BEFC

If two geometric �gures are congruent, that means that all corresponding side
lengths and interior angles are equal. In this case, we know that the length of
AE is equal to the length of BE. We also know that the size of ∠ADF is equal
to the size of ∠BCF. These are just two of several conclusions we can draw,
knowing that these �gures are congruent.

Identifying congruent �gures can be very helpful when working on proofs in
geometry.
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Problème de la semaine
Problème A

Vente de garage

L’école communautaire L’Étoile du Nord prépare une vente de garage afin de
recueillir des fonds pour le programme des Mathlètes. Chaque niveau organise
des items à vendre. Les élèves de troisième et quatrième année reçoivent plusieurs
items pour la vente.

— Aoife donne un livre qui pèse un kilogramme et trois quarts.
— Soroush donne une boule de bowling qui pèse 7200 g.
— Keiran donne une boule de savon à lessive qui pèse 3kg.
— Reese donne une carafe qui pèse un quart de kilogramme.
— Sofia donne un paquet de 6 barres de protéines, dont chacune pèse 50 g.
— Graydon donne un sac de sucre qui pèse quatre fois le poids de la carafe de

Reese.
— Nathan donne une citrouille qui pèse 5 kilogrammes et demi.

A) Quel est le poids total des dons?

B) Les élèves placent les items par masse, en plaçant le plus pesant à la gauche
et le moins pesant à la droite. Comment sont arrangés les items?

C) Si chaque table peut seulement soutenir 10 kg et qu’ils gardent les items dans
le même ordre qu’à la question B), quel est le nombre minimum de tables
nécessaires pour la vente de garage?

Thèmes Géométrie, Sens du nombre



Problem of the Week

Problem A and Solution

Yard Sale

Problem

North Star Community School is planning a yard sale to raise money for the Mathletes
program. Each grade level is organizing items to sell. The grade 3 and 4 classes have many
donations.

� Aoife donates a book, that weighs one and three-quarter kilograms.

� Soroush donates a bowling ball that weighs 7200 g.

� Keiran donates a box of laundry soap that weighs 3 kg.

� Reese donates a jug that weighs one-quarter of a kilogram.

� So�a donates an unopened package of 6 protein bars. Each bar weighs 50 g.

� Graydon donates a sack of sugar that weighs four times as much as the jug that Reese
donates.

� Nathan donates a pumpkin that weighs �ve and a half kilograms.

A) What is the total weight of all donated items?

B) The students organize the items by weight, with the heaviest item on the left side and
the lightest item on the right. How are the items arranged?

C) If each table can only hold up to a maximum of 10 kg and they keep the items in the
order from part B), what is the fewest number of tables they need for the sale?

Solution

A) To calculate the total weight, we can convert all of the individual weights to
the same units.

� One kilogram equals 1000 g. Three quarters of a kilogram equals 750 g.

� 3 kg is equal to 3× 1000 = 3000 g.

� One-quarter of a kilogram equals 250 g.

� The package of protein bars weighs 6× 50 = 300 g.

� The sack of sugar weighs 4× 1
4 = 1 kg, and 1 kg equals 1000 g.

� Five kilograms equals 5000 g. A half a kilogram equals 500 g.



The total weight of the items is:

1000+750+7200+3000+250+300+1000+5000+500 = 19 000 g = 19 kg

B) From left to right the items would be:

bowling ball, pumpkin, laundry soap, book, sugar, protein bars, jug

C) Keeping the items in order from heaviest to lightest, putting the bowling
ball and the pumpkin on the same table (7200 + 5500 = 12 700) would
exceed the 10 kg limit. So the bowling ball needs to be on its own table.

The weight of the pumpkin and the laundry soap is 5500 + 3000 = 8500 g.

Adding the weight of the book makes the total 8500 + 1750 = 10 250 g.
This would exceed the 10 kg limit. So the pumpkin and laundry soap must
be on a table by themselves.

The weight of the remaining items is: 1750 + 1000 + 300 + 250 = 3300 g.
This is below the 10 kg limit. So they would need at most three tables.

Now, it would be possible to arrange the items on two tables, if the order of
the items was not important. One way would be to have the book and jug
on the same table as the bowling ball. The total weight of these three items
is: 7200 + 1750 + 250 = 9200 g.

Since the total weight of all of the items is 19 000 g, the remaining items
weigh 19 000− 9200 = 9800 g. Both of these totals are below the 10 kg
maximum.



Teacher's Notes

The third part in this problem is reminiscent of a classic problem in optimization known as the
Knapsack Problem. The inspiration for this problem is to imagine you have a knapsack that
has a limit to how much weight it can hold. You have several items, of various weights, that
have some other value assigned to them. You want to pick the items that will maximize the
value that is carried in the knapsack. You cannot exceed the weight limit of the knapsack.
Which items should you pick?

It is tempting to simply choose the item with the highest value, and place it in the knapsack.
Then choose the item with the next highest value, and place it in the knapsack. You continue
this process until the next item that would be chosen would exceed the weight limit of the
knapsack. This is known as the Greedy Algorithm. Unfortunately, this technique does not work
in all cases.

Imagine you only had one table available to display items at the yard sale, and it has a weight
limit of 10 kg. Suppose you had assigned prices to each of the sale items, and you want to
display the items that �t on the table that have the highest combined value. Suppose you have
determined that the items should be marked with the following prices:

Item Weight (g) Price ($)
book 1750 1.00
bowling ball 7200 12.00
laundry soap 3000 6.00
jug 250 3.00
protein bars 300 2.00
sugar 1000 4.00
pumpkin 5500 9.00

Notice in this case, if we choose to display the item with the highest price (the bowling ball)
then we could not select the laundry soap or the pumpkin to display, since adding the weight
of either of these items would exceed the weight limit of the table. We could display the book
and the sugar along with the bowling ball, since the total weight of those three items is 9950 g.
The total value of these three items is:

$12.00 + $4.00 + $1.00 = $17.00

We could display the bowling ball with either the book or the sugar along with the jug and the
protein bars. Since the sugar is priced higher than the book, we could display the bowling ball,
sugar, jug, and protein bars with a total weight of 8750 g. The total value of these items is

$12.00 + $4.00 + $3.00 + $2.00 = $21.00

If we displayed the pumpkin, the laundry soap, the sugar, and the jug, the total weight is
9750 g. We can see that this is a better choice since the total value of these items is:



$9.00 + $6.00 + $4.00 + $3.00 = $22.00

The �Knapsack Problem� can be applied to many real life situations such as waste
management and the allocation of public resources. We have to be careful when we try to �nd
the best solution for this type of problem.
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Problème de la semaine

Problème A

Bricolage de bijoux

Lindsay a décidé de fabriquer un collier en utilisant des billes rouges, blanches et
jaunes. Elle décide d'utiliser une régularité qui se répète dans le collier. Elle
placera cinq billes rouges, suivies de trois billes blanches, suivies d'une bille
jaune, suivie de trois billes blanches. Cette suite sera répétée. Lorsqu'elle aura
terminé, elle attachera les deux bouts de la corde ensemble pour former un
collier. Les billes du collier formeront toujours une suite complète.

A) Les billes de Lindsay mesurent 5mm de largeur. Elle veut fabriquer un collier
d'au moins 25 cm de longueur. Quel est le minimum de billes nécessaire pour
fabriquer ce collier où chaque suite est complète?

B) Lindsay possède 44 billes de chaque couleur. Quel est le plus long collier
qu'elle peut fabriquer, dans lequel chaque suite serait complète?

Thèmes Algèbre, Géométrie, Sens du nombre



Problem of the Week

Problem A and Solution

Making Jewelry

Problem

Lindsay has decided to make a necklace out of red, white, and yellow beads. She decides to
have a repeated pattern in the necklace. She will have �ve red beads, followed by three white
beads, followed by one yellow bead, followed by three white beads. Then the pattern will
repeat. When she is done, she connects the ends of the string of beads to form a loop. The
beads in her necklace will always form a complete pattern.

A) The beads Lindsay has are 5 mm wide. She wants to make a necklace that is at least
25 cm long. What is the smallest number of beads she needs to make the necklace where
each pattern is complete?

B) Lindsay has 44 beads of each colour. What is the longest necklace she can make where
each pattern is complete?

Solution

The total number of beads in the pattern is: 5 + 3 + 1 + 3 = 12. The length of
one copy of the pattern is 12× 5 mm = 60 mm which is equal to 6 cm. So we
can use a table to determine the length of the necklace as it includes more copies
of the pattern:

Copies of the Pattern Number of Beads Necklace Length (in cm)

1 12 6

2 24 12

3 36 18

4 48 24

5 60 30

6 72 36

7 84 42

A) So Lindsay will need 60 beads (25 red, 30 white, and 5 yellow) to have a
necklace that is at least 25 cm and has complete patterns.

B) Since the pattern includes 6 white beads, this is the colour that occurs the
most. If Lindsay has 44 of each colour, then we can determine the maximum
number of copies of the pattern by dividing: 44÷ 6 = 7 remainder 2. So the
pattern can be repeated at most 7 times. In this case, the longest necklace
Lindsay can make will be 7× 6 cm = 42 cm.



Teacher's Notes

This week, students are solving optimization problems. In part (a) they are
required to �nd a minimum value given certain problem speci�cations, and in
part (b) they are required to �nd a maximum value given certain problem
speci�cations. Optimization is an area of mathematics that explores ways to
make operations more e�cient. These techniques can be applied to many
di�erent situations. For example:

� In manufacturing, companies look for ways to minimize waste given the
materials required for the process.

� In medicine, hospitals look for ways to improve emergency departments in a
way that maximizes patient care given the limits of available sta�,
equipment, and other resources.

� In education, administrators need to schedule courses in a way that
minimizes con�icts for students' requests given limits on classroom
capacities, lab requirements, and many other factors.

� In science, people look for ways to minimize the environmental impact of an
industrial process.

Studying this area of mathematics can lead to many diverse job opportunities.
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Problème de la semaine
Problème A

Des patrons de pyramides

Trace un diagramme de chaque patron qui peut être créé à partir d’une pyramide
à base carrée.

Voici un exemple d’un tel patron:

Thème Géométrie



Problem of the Week

Problem A and Solution

Pyramid Nets

Problem

Draw a diagram of each of the nets that can be used to construct a square based pyramid.

Solution

We will de�ne two nets as congruent (i.e. the same) if you can rotate and/or �ip
one of the nets to make it identical to the other. With this restriction, there are a
total of eight nets that can be used to create a square based pyramid. The eight
nets are shown below.



Teacher's Notes

As mathematicians, we should convince ourselves that there are no more possible
nets for the pyramid. It would take quite a bit of writing to make a full
argument, but let's at least think carefully about how to count the possible nets.

Let's start by thinking about how we start to form each net. Any possible net
would have at least one, and at most four triangles sharing a side with the
square. In the cases of one, three, or four triangles, ignoring any congruent nets,
there is only one possible arrangement in each case as we see here:

No additional 
triangles needed

One additional 
triangle needed

Three additional 
triangles needed

In the case where all four triangles share a side with the square,
this is the one and only net possible:

In the case where three triangles share a side with the square, it
is not possible to form a pyramid if we put the fourth triangle
between two other triangles. If we try to, we will see the
triangles get in the way of each other. So the only possible
arrangement is to add the fourth triangle on the outside edge
of one of the original triangles as we see with this net:



In the case where one triangle shares a side with the square,
there are two cases to consider. We can arrange the other three
triangles together and then add them to one side of the original
triangle. Most arrangements will not work as the triangles will
get in the way of each other as we try to form the pyramid.
However, one arrangement will work as we see in this net:

The other possibility is to have one of the additional triangles
on one side and two additional triangles on the other side of
the original triangle. Again, if we try it, there is only one
arrangement of this kind that will work as we see in this net:

There is one more case to consider as a start-
ing point. This is the case where we start
with two triangles that share sides with the
square. There are two starting arrangements:
the triangles can be on opposite sides of the
square or they can be on adjacent sides of the
square as we see here:

With each of these starting arrangements, through trial and error we can show
that there are only two possible arrangements of the additional two triangles that
will correctly form a net. These lead to the last four nets as we see here:



CEMC.UWATERLOO.CA   |   le CENTRE d’ÉDUCATION en MATHÉMATIQUES et en INFORMATIQUE

Problème de la semaine

Problème A

Pratique de hockey

Lucie et Liam adorent jouer au hockey. À chaque semaine, Lucie se pratique
pendant 2 heures chaque jour, du lundi au vendredi, en plus de 41

2 heures par
jour pendant la �n de semaine (samedi et dimanche). Liam, lui, se pratique 3
heures par jour lundi et mercredi, puis pendant 2 heures le vendredi. Samedi, il se
pratique de 13h00 à 16h30. Dimanche, il se pratique de 13h30 à 17h00. Il ne se
pratique pas les mardis ni les jeudis.

Les réponses aux questions au sujet des horaires de pratiques de Lucie et de Liam
sont :

A) 15

B) 19

C) 4

D) 34

Quelles sont les questions possibles pour chacune de ces réponses?

Thèmes Géométrie, Sens du nombre



Problem of the Week

Problem A and Solution

Hockey Practice

Problem

Lucie and Liam love to play hockey. Each week, Lucie attends practice for 2 hours per day
Monday to Friday, as well as 41

2
hours per day on Saturday and Sunday. Liam attends practice

for 3 hours per day on Mondays and Wednesdays, and 2 hours on Fridays. On Saturdays he
attends practice from 1:00 p.m. until 4:30 p.m. On Sundays he attends practice from
1:30 p.m. until 5:00 p.m. He does not have practice on Tuesdays and Thursdays.

The answers to questions about Lucie and Liam's hockey practice schedules are:

A) 15

B) 19

C) 4

D) 34

What are possible questions that give these answers?

Solution

Here are some calculated values about the practice times:

� From Monday to Friday, Lucie attends practice for a total of
5× 2 = 10 hours.

� On Saturday and Sunday, Lucie attends practice for a total of
41
2 + 41

2 = 4 + 4 + 1
2 +

1
2 = 8 + 1 = 9 hours.

� From Monday to Friday, Liam attends practice for a total of
3 + 3 + 2 = 8 hours.

� On Saturday and Sunday Liam attends practice for 31
2 hours each day, for a

total of 3 + 3 + 1
2 +

1
2 = 6 + 1 = 7 hours.

Here are some possible questions:

A) For how many hours per week does Liam have practice? (8 + 7 = 15)

B) For how many hours per week does Lucie have practice? (10 + 9 = 19)

C) For how many more hours does Lucie have practice compared to Liam?
(19− 15 = 4)

D) For how many total hours per week do both players have practice?
(19 + 15 = 34)



Teacher's Notes

This problem might be considered an example of reverse engineering, which is a
process where we are given the �nal product and we try to determine the details
of its design. Reverse engineering can be used by software engineers to improve
existing code. However, software developers may want to protect against reverse
engineering using obfuscation. This is a technique that makes it much more
di�cult for hackers to recreate the source code created by the original developers,
given the executable code that people purchase to run on their computers. This
is an attempt to maintain the valuable intellectual property associated with the
software.
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Problème de la semaine

Problème A

De courtes marches

Dalie Matien est une promeneuse de chien ayant quatre clients qui habitent en ville. Dans leurs
quartiers, les rues sont toutes à sens unique.

� Sur les rues ayant un nombre pair, les véhicules peuvent seulement voyager vers l'est.
� Sur les rues ayant un nombre impair, les véhicules peuvent seulement voyager vers

l'ouest.
� Sur les avenues ayant un nombre pair, les véhicules peuvent seulement voyager vers le

nord.
� Sur les avenues ayant un nombre impair, les véhicules peuvent seulement voyager vers le

sud.
Dalie doit promener les chiens à des moments spéci�ques au courant de la journée. Elle a créé
une carte pour localiser la maison de chaque chien, en utilisant les lettre W, X, Y, et Z. Elle
doit promener les chiens en ordre alphabétique.

Dalie doit trouver le trajet le plus e�cace pour se rendre de la maison de chaque chien à la
prochaine, en changeant de direction le moins souvent possible. Décris le meilleur trajet (ou les
meilleurs trajets) qui requièrent le moins de changements de direction entre les points suivants :

A) Du point W au point X.

B) Du point X au point Y.

C) Du point Y au point Z.

Thème Géométrie



Problem of the Week
Problem A and Solution

Short Walks

Problem
Rhea Treever is a dog walker who has four clients that live in the city. In the neighbourhoods
where the dogs live, all of the roads only allow one-way traffic.

• Even numbered streets only allow vehicles to drive east.

• Odd numbered streets only allow vehicles to drive west.

• Even numbered avenues only allow vehicles to drive north.

• Odd numbered avenues only allow vehicles to drive south.

Rhea has to walk the dogs at particular times in the day. She has made a map of where the
dogs live labelled with the letters W, X, Y, and Z, which is the order in which she walks them.
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Rhea wants to find the most efficient route to drive from each dog’s house to the next by
making the fewest turns. Describe the best route (or routes) that require the fewest turns
between each of the following points.

A) From point W to point X.

B) From point X to point Y.

C) From point Y to point Z.



Solution

A) It is possible to drive from point W to point X by making only one turn. Rhea drives
south for two blocks to 41st Street and turns right. Then she drives three blocks west on
41st Street. It is not possible to get from one intersection to another that is on a different
Street and Avenue without making at least one turn.

B) It is possible to drive point X to point Y by making three turns. Since she cannot drive
east on 41st Street, Rhea drives north for one block to 42nd Street and turns right. Then
she drives east for three blocks to 105th Avenue and turns right. Then she drives south for
one block to 41st Street and turns right. Then she drives one block west to point Y.

C) It is possible to drive from point Y to point Z by making two turns. One possible route is
to drive north on 106th Avenue for two blocks to 43rd Street and turn left. Then Rhea
drives one block west to 107th Avenue and turns left. Then she drives one block to point Z.
Another possible route is to drive west for two blocks to 108th Avenue and turn right.
Then Rhea drives one block north to 42nd Street and turns right. Then she drives one
block to point Z.



Teacher’s Notes

We should convince ourselves that the route we have chosen actually has the fewest turns. One
way to do this is to methodically determine the shortest path from one intersection to another.
Let’s look at how we find the path with the fewest turns between the point X and point Y
(the intersection of 41st St. and 106th Ave.).

We start by creating a diagram of the grid where
we mark our starting point X and place a ? at
every other intersection. Then we look at the in-
tersections that can be reached from point X with-
out making any turns, and replace the ? at those
intersections with the number 0. This number in-
dicates that we found a path from our starting
point to that intersection that takes 0 turns. No-
tice that from X we cannot directly visit any of
the other intersections on 41st St., as we cannot
travel east on this street. At this point, we will no
longer consider the intersection at point X and we
mark it as visited with a black rectangle.
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Then, one-by-one we consider the intersections
that are marked with the number 0. For example,
let’s start with the intersection of 42nd St. and
108th Ave. From that intersection we look for the
intersections we can reach without making a turn.
We can go one block north, but this intersection
has already been marked with a 0. This is the low-
est number of turns we can hope for, so the number
at that intersection will not change. However, from
this intersection we can also get to the rest of the
intersections on 42nd St. Since these intersections
are marked with a ? and we would have to make
a turn at 42nd St., we can replace each ? with a
1 on this street. At this point, we will mark the
intersection at 42nd St. and 108th Ave as visited.
Also, there is nowhere to go from 43rd St. and
108th Ave, so we mark it as visited.
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Then, one-by-one we start at intersections that are
marked with numbers but not marked as visited,
and we update any intersections that we can reach
without making a turn. If those reachable intersec-
tions are marked with a ?, we update them with
a number. If those reachable intersections have
a number already, we check to see if we have a
smaller number of turns possible to get to that in-
tersection. After visiting all of the intersections
along 42nd St., we can update our grid as shown:
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Following the same procedure, after we visit all of
the intersections marked with the number 1, the
grid will be updated as shown:
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Following the same procedure, after we visit all of
the intersections marked with the number 2, the
grid will be updated as shown:
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Now we can see that we can get from the intersection at point X to the intersection at point Y
using a minimum of 3 turns. This procedure is an example of a technique known as Dijkstra’s
Algorithm. This is a well known algorithm used in a field of mathematics known as graph
theory.
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Problème de la semaine

Problème A

Parfaitement pittoresque

Deux photos, chacune mesurant 70 cm de largeur et 50 cm de hauteur, seront
placées sur un mur rectangulaire de façon à ce que la partie supérieure de chaque
photo soit à 2 m du plancher. Le mur mesure 3 m de hauteur et 2 m de largeur.
Les photos seront accrochées de façon à ce que la distance horizontale entre la
photo et le mur le plus proche soit égale pour les deux photos. Deux façons
di�érentes d'accrocher les photos sont considérées.

a) Si les photos sont placées à 30 cm l'une de l'autre, complète le diagramme
ci-dessous avec les dimensions appropriées. Le diagramme n'est pas à l'échelle.

30 cm
70 cm70 cm

50
cm

3 m

2 m

b) Si la distance entre les photos et les murs est égale à la distance entre les deux
photos, quelle sera la distance entre les deux photos?

Thème Géométrie



Problem of the Week

Problem A and Solution

Picture Perfect

Problem

Two pictures, each 70 cm wide and 50 cm tall, are hung on a rectangular wall so that the top
of each picture is 2 m above the �oor. The wall is 3 m tall and 2 m wide. The pictures are to
be hung so that the horizontal distance from the outside edge of each picture to the nearest
wall is the same. Two ways of arranging the pictures are being considered.

a) If the pictures are 30 cm apart on the wall, complete the labels on the following diagram
showing where the pictures will be placed on the wall. Note that the diagram is not
drawn to scale.

b) If the horizontal distance from the outside edge of each picture to the nearest wall is to
be equal to the distance between the two pictures, how far apart should the pictures be?

Solution

A) Looking at the original diagram, there are three values missing. Here is the
completed diagram:

30 
cm

70 cm70 cm 50
cm

3 m

2 m

15
cm

(Z)

150 cm
(Y)

1 m
(X)



Here is how we can calculate the missing values:

� (Label X) From the problem description we know that the top of each
picture is 2 m above the �oor. Since the wall is 3 m, then the distance
from the ceiling to the top of the picture is 3− 2 = 1 m.

� (Label Y in the solution) If the distance from the top of the pictures to
the �oor is 2 m, this is equal to 200 cm. Since the height of each picture
is 50 cm, then the distance from the �oor to the bottom of the picture is
200− 50 = 150 cm.

� (Label Z) If the pictures are centred on the wall, then the space on the
left side must match the space on the right side. Horizontally, the width
of the pictures and the space between them is 70 + 30 + 70 = 170 cm.
Since the wall is 2 m wide and this is equal to 200 cm, the leftover space
is 200− 170 = 30 cm. If we want the space to be equal on either side,
then there must be 30÷ 2 = 15 cm from the left edge of the picture on
the the left to the edge of the wall.

B) The widths of the pictures take up 70 + 70 = 140 cm of space on the wall.
This leaves 200− 140 = 60 cm of horizontal space. If we want to equally
distribute that space to the left, centre, and right of the pictures we need
60÷ 3 = 20 cm of space between the two pictures.



Teacher's Notes

Creating and/or reading a diagram properly is a fundamental skill in
mathematics. Although a diagram drawn to scale is helpful (or possibly
necessary) in some cases, most of the time it is more important that the diagram
includes clearly labelled, critical information, and it is unnecessary to have precise
measurements. Identifying what is important information is also a useful skill.
However, it is a good idea to start a diagram with any known information. It is
possible you include values that end up being super�uous to the problem, but it
is better to have access to extra information than be missing important details.

Once you have the initial information labelled, you can infer other values using
deductive logic. Logical thinking and formal logic are important in the study of
mathematics and computer science. In these contexts, we look for precise ways to
state our argument that will justify conclusions. A good diagram can be very
helpful in this pursuit.
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Problème de la semaine

Problème A

Nommer des conventions

Les lettres de la police de caractère suivante (Kumar One Outline) contiennent plusieurs
polygones et angles.

A) Complète le diagramme de Venn (quadrilatère, angle droit, hexagone) avec les lettres de
l'alphabet. Les lettres de la dernière rangée ont déjè été placées.
L'angle droit dans la lettre S se situe là où les diagonales qui descendent de gauche à droite
rejoignent les petites diagonales dans le coin en bas à la droite et en haut à la gauche.

Angle droit Hexagone

Quadrilatère

U

V

W         X

S

Y

T   Z 

B) Quelles autres formes peux-tu identi�er dans ces lettres?

Thème Géométrie



Problem of the Week

Problem A and Solution

Naming Conventions

Problem

The letters in this font (Kumar One Outline) contain many polygons and angles.

A) Complete the Venn diagram (quadrilateral, right angle, hexagon) with the letters in the
alphabet. The bottom row of the alphabet has been �lled in already.
Note that the right angle in the letter S is where the diagonals from the top left to the
lower right meet the short diagonals going from left to right.

B) What other shapes can you identify in the letters?

Solution

A)
Right Angle Hexagon

Quadrilateral

J         U

A          V

W         X

B  D  O
P   Q

R

C
G   S

Y

E   F
H   I   K   L

M   N   T   Z 

B) Many other shapes occur, answers may vary. Examples include a triangle (A) and
pentagons (G, J, Q, U, W).



Teacher's Notes

Font styles, or typefaces, have existed since the invention of the printing press in the 1400s.
The typeface used by the inventor of the printing press, Johannes Gutenberg, was a style called
blackletter that resembled the handwriting of scribes who would reproduce books by hand.
Over the centuries other standard typefaces were created, such as Roman and Helvetica, that
are widely used today.

With the invention of the modern computer and improvements to the video output technology
it became much easier to both create and display new font styles. The font style in this
problem (Kumar One Outline) was created in 2016. If you are interested, there are programs
that exist that allow you to create your own typeface.

Source: The History of Typography - Animated Short (https://youtu.be/wOgIkxAfJsk)
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Problème de la semaine

Problème A

Trouver l'intersection

Isla commence avec 12$ dans son compte de banque. Elle ramasse des objets

recyclables et gagne 12$ à toutes les deux semaines. Javier, lui, commence avec

32$ dans son compte de banque. Il reçoit 4$ par semaine pour du travail qu'il fait

pour son voisin et l'ajoute à ses économies.

Après combien de semaines auront-ils le même montant d'argent dans leur

compte de banque?

Thèmes Algèbre, Sens du nombre



Problem of the Week

Problem A and Solution
Finding the Intersection

Problem

Isla starts with $12 in her bank account. She adds $12 to her account at the end of every two

weeks from collecting recycled items. Javier starts with $32 in his bank account. He earns $4

at the end of every week for doing odd jobs for his neighbour, and adds that to his savings.

After how many weeks will they both have the same amount of money in their bank accounts?

Solution
We can use a table to show the pattern of savings for Isla and Javier. Each week we will add

$4 to Javier's total savings. Every two weeks we will add $12 to Isla's savings. This means

every odd week, Isla's savings will not change.

Week Isla's Savings (in $) Javier's Savings (in $)
Start 12 32

1 12 36

2 24 40

3 24 44

4 36 48

5 36 52

6 48 56

7 48 60

8 60 64

9 60 68

10 72 72

After 10 weeks of savings, Isla and Javier have the same amount of money in their bank

accounts. However, there may be other weeks where they have the same savings.

Week Isla's Savings (in $) Javier's Savings (in $)
11 72 76

12 84 80

13 84 84

14 96 88

15 96 92

16 108 96

At the end of the 13th week, Isla and Javier again have the same amount of money in their

bank accounts. At the end of week 16, the di�erence between Isla's savings and Javier's

savings is more than $8. Since Javier only saves $8 every two weeks and Isla saves more than

Javier, his savings can no longer match Isla's. Therefore, at the end of week 13 they make the

last contributions that give the same amount of money in their accounts.



Teacher's Notes

We can use a step function to describe Isla and Javier's savings. If we plot their savings over

time, the amount in their bank accounts does not change between deposits. We can draw a

graph with time on the x-axis and amount saved in dollars on the y-axis. The result would

look like this:
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13

As time passes, we can see that the graph for each person's savings looks like equally spaced

steps. Where there is a jump between steps, the �lled circle indicates that the actual value is

at that point, and the empty circle indicates that the step does not include the value at that

point of the graph. From the graph, we can see that the savings amounts overlap at week 10

and week 13. It may also look like there is an overlap at week 8. However at that point we can

see that Javier's savings are actually at the level of the next step.
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Problème de la semaine

Problème A

Huit, c'est assez!

Il était une fois, un enfant qui n'avait jamais appris le numéro huit. Comme
adulte, il était une merveilleuse personne mais il comptait 1, 2, 3, 4, 5, 6, 7, 9, 10,
et ainsi de suite, en sautant chaque nombre qui contient un 8. Un jour, il a eu
comme tâche de numéroter les pages de deux livres.

A) Selon lui, la dernière page du premier livre est 110. Sachant ce que tu connais
à propos de ce jeune, quel est le vrai nombre de pages dans ce livre?

B) Selon lui, le deuxième livre contient 320 pages. Combien y a-t-il vraiment de
pages dans le livre?

Basé sur le poème Eight dans le livre I'm Just No Good At Rhyming

(and other nonsense for mischievous kids and immature grown-ups) par

Chris Harris et Lane Smith

Thèmes Algèbre, Sens du nombre



Problem of the Week

Problem A and Solution

Eight is Enough

Problem

There once was a child whose parents never taught him the number 8. He grew up to be a
wonderful person, but would always count 1, 2, 3, 4, 5, 6, 7, 9, 10 and so on, skipping all numbers
that include an 8. One day he was given the task of numbering the pages in two books.

A) By his count, the last page of the �rst book is 110. Knowing what you do about this
child, how many pages are actually in this book?

B) By his count, the last page of the second book was 320. How many pages are actually in
this book?

Based on the poem Eight from the book I'm Just No Good At Rhyming
(and other nonsense for mischievous kids and immature grown-ups) by

Chris Harris and Lane Smith

Solution

A) One way to solve this problem is to match each number that this child counts from
1 to 110, and see what regular decimal number matches 110. For example, we would
start this way:

Missing Regular
Eights Numbers

1 1
2 2
3 3
4 4
5 5
6 6
7 7
9 8
10 9
... ...

However, this would take a long time.



We can notice that in most cases, when this child reaches a number that ends with a
zero, he has actually only increased his count by 9. The exception to this rule is that he
skips all of the numbers between 79 and 90. Let's start by looking at the count up
to 100. We can create a table that keeps track of the actual count every time we get to a
number that ends with a zero. This will reduce the work we need to do.

Child's Count Actual Count
(Missing Eights) (Regular Numbers)

10 9
20 18
30 27
40 36
50 45
60 54
70 63
90 72*
100 81

*Note that the numbers the child counts between 70 and 90 are:
71, 72, 73, 74, 75, 76, 77, 79.

There are nine more numbers from 101 to 110 that do not include an 8. So the total
number of pages in the �rst book is 90.

Another way to solve this problem is to consider which numbers from 1 to 100 contain
an 8. There are 19 numbers, which we can list:

8, 18, 28, 38, 48, 58, 68, 78, 80, 81, 82, 83, 84, 85, 86, 87, 88, 89, 98

So, once the child numbers a page with the number 100, he has missed 19 numbers, so
the page he numbers 100 is actually page number 100− 19 = 81. When he numbers
pages with the numbers 101 to 110, he only misses the single number 108. Therefore,
there are actually

110− 19− 1 = 90

pages in the book.

B) Note we will see the same pattern for each hundred pages that is less than 800. When
counting pages in the second book, we need to remember the child skips the numbers
between 179 and 190 and the numbers between 279 and 290.

So when the child reaches 200, the actual count will be 81+ 81 = 162, and when the child
reaches 300, the actual count will be 162 + 81 = 243. When the child counts from
301 to 320, this will add another 18 to the total. This means that the actual number of
pages in the book is 243 + 18 = 261.



Teacher's Notes

The child in this problem is essentially using a number system that has 9 digits
(0, 1, 2, 3, 4, 5, 6, 7, 9) rather than the number system we are used to, the decimal number
system, which uses 10 digits. We refer to the number of digits in the number system as the
base of the system. For example, the decimal number system is a base-10 number system.

We can use number systems which have more or fewer than 10 digits to represent numerical
values. For example, the binary number system uses just two digits (0 and 1) and the
hexadecimal number system uses 16 digits (0, 1, 2, 3, 4, 5, 6, 7, 8, 9, A, B, C, D, E, F). Both of
these number systems are commonly used in Computer Science.

The same value looks di�erent when represented by di�erent number systems. For example the
decimal number 17 can be represented as the binary number 10001. Both numbers represent
the same abstract amount. We can convert a number represented in another base to a decimal
number. Each column of a number represents a power of the number system's base. For
example, the number 372 in base-10 can be expanded as follows:

(3× 102) + (7× 101) + (2× 100) = (3× 100) + (7× 10) + (2× 1) = 300 + 70 + 2 = 372

For a base-9 number, we can do a similar expansion, except the columns represent powers of 9
rather than powers of 10. So the number 110 in base-9 can be expanded as follows:

(1× 92) + (1× 91) + (0× 90) = (1× 81) + (1× 9) + (0× 1) = 81 + 9 + 0 = 90

Similarly the number 320 in base-9 can be expanded as follows:

(3× 92) + (2× 91) + (0× 90) = (3× 81) + (2× 9) + (0× 1) = 243 + 18 + 0 = 261
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Problème de la semaine

Problème A

Bricolage de bijoux

Lindsay a décidé de fabriquer un collier en utilisant des billes rouges, blanches et
jaunes. Elle décide d'utiliser une régularité qui se répète dans le collier. Elle
placera cinq billes rouges, suivies de trois billes blanches, suivies d'une bille
jaune, suivie de trois billes blanches. Cette suite sera répétée. Lorsqu'elle aura
terminé, elle attachera les deux bouts de la corde ensemble pour former un
collier. Les billes du collier formeront toujours une suite complète.

A) Les billes de Lindsay mesurent 5mm de largeur. Elle veut fabriquer un collier
d'au moins 25 cm de longueur. Quel est le minimum de billes nécessaire pour
fabriquer ce collier où chaque suite est complète?

B) Lindsay possède 44 billes de chaque couleur. Quel est le plus long collier
qu'elle peut fabriquer, dans lequel chaque suite serait complète?

Thèmes Algèbre, Géométrie, Sens du nombre



Problem of the Week

Problem A and Solution

Making Jewelry

Problem

Lindsay has decided to make a necklace out of red, white, and yellow beads. She decides to
have a repeated pattern in the necklace. She will have �ve red beads, followed by three white
beads, followed by one yellow bead, followed by three white beads. Then the pattern will
repeat. When she is done, she connects the ends of the string of beads to form a loop. The
beads in her necklace will always form a complete pattern.

A) The beads Lindsay has are 5 mm wide. She wants to make a necklace that is at least
25 cm long. What is the smallest number of beads she needs to make the necklace where
each pattern is complete?

B) Lindsay has 44 beads of each colour. What is the longest necklace she can make where
each pattern is complete?

Solution

The total number of beads in the pattern is: 5 + 3 + 1 + 3 = 12. The length of
one copy of the pattern is 12× 5 mm = 60 mm which is equal to 6 cm. So we
can use a table to determine the length of the necklace as it includes more copies
of the pattern:

Copies of the Pattern Number of Beads Necklace Length (in cm)

1 12 6

2 24 12

3 36 18

4 48 24

5 60 30

6 72 36

7 84 42

A) So Lindsay will need 60 beads (25 red, 30 white, and 5 yellow) to have a
necklace that is at least 25 cm and has complete patterns.

B) Since the pattern includes 6 white beads, this is the colour that occurs the
most. If Lindsay has 44 of each colour, then we can determine the maximum
number of copies of the pattern by dividing: 44÷ 6 = 7 remainder 2. So the
pattern can be repeated at most 7 times. In this case, the longest necklace
Lindsay can make will be 7× 6 cm = 42 cm.



Teacher's Notes

This week, students are solving optimization problems. In part (a) they are
required to �nd a minimum value given certain problem speci�cations, and in
part (b) they are required to �nd a maximum value given certain problem
speci�cations. Optimization is an area of mathematics that explores ways to
make operations more e�cient. These techniques can be applied to many
di�erent situations. For example:

� In manufacturing, companies look for ways to minimize waste given the
materials required for the process.

� In medicine, hospitals look for ways to improve emergency departments in a
way that maximizes patient care given the limits of available sta�,
equipment, and other resources.

� In education, administrators need to schedule courses in a way that
minimizes con�icts for students' requests given limits on classroom
capacities, lab requirements, and many other factors.

� In science, people look for ways to minimize the environmental impact of an
industrial process.

Studying this area of mathematics can lead to many diverse job opportunities.
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Problème de la semaine

Problème A

Des poules et des moutons, des têtes et des pattes

Samantha a des poules et des moutons sur sa ferme. Chaque poule possède deux

pattes et chaque mouton en a quatre. Chaque poule et chaque mouton a une tête.

En regardant par sa fenêtre un jour, elle compte 48 têtes et 134 pattes.

Combien de chaque animal a-t-elle sur sa ferme?

Thèmes Algèbre, Sens du nombre



Problem of the Week

Problem A and Solution

Chicken and Sheep, Heads and Feet

Problem

Samantha has chickens and sheep on her farm. Each chicken has two legs and each sheep has

four legs. Each chicken has one head and each sheep has one head. She looked out one day and

counted 48 animal heads and 134 legs. How many of each animal live on the farm?

Solution

One way to determine the answer is to make a table that keeps track of chickens, sheep, heads,

and legs. The number of chickens plus the number of sheep must always total 48. So we could

start with 0 chickens and 48 sheep. If there were 48 sheep, then there would be

48× 4 = 192 legs. Then in each row of the table that follows, we increase the number of

chicken heads by 1, and decrease the number of sheep heads by 1. We also increase the number

of chicken legs by 2, and decrease the number of sheep legs by 4.

Chicken Sheep Chicken Sheep Total

Heads Heads Legs Legs Legs

0 48− 0 = 48 0× 2 = 0 48× 4 = 192 192

1 48− 1 = 47 1× 2 = 2 47× 4 = 188 190

2 48− 2 = 46 2× 2 = 4 46× 4 = 184 188

3 48− 3 = 45 3× 2 = 6 45× 4 = 180 186

4 48− 4 = 44 4× 2 = 8 44× 4 = 176 184

From the �rst few rows in this table, we see there is a pattern forming for the total number of

legs. Each time we increase the number of chickens by 1, the total number of legs decreases

by 2. We could continue �lling in the table until we get a row where the total number of legs

is 134. However, this would mean �lling in many more entries in the table. We need to get the

total legs from 184 to 134, which is a di�erence of 184− 134 = 50. Since the total number of

legs decreases by 2 for each additional chicken, then we would reach the correct total number

of legs if we �lled in 50÷ 2 = 25 more rows. This means we have 4 + 25 = 29 chickens. That

row in the table would look like:

Chicken Sheep Chicken Sheep Total

Heads Heads Legs Legs Legs

29 48− 29 = 19 29× 2 = 58 19× 4 = 76 134

We see that there are 29 chickens and 19 sheep on the farm.



Teacher's Notes

Here is an alternative approach to solving the problem.

We know all of the animals have at least 2 legs. Since we count 48 heads, then we can account

for 2× 48 = 96 legs, no matter what type of animals are on the farm. However, we have

counted 134− 96 = 38 more legs than if all of the animals only had 2 legs. Those extra 38 legs

must be on sheep. Each sheep contributes 2 more legs to the count. So we need to have

38÷ 2 = 19 sheep on the farm. This means we have 48− 19 = 29 chickens.

We could also solve this problem algebraically.

Let s represent the number of sheep.

Let c represent the number of chickens.

Knowing that each animal has 1 head, that chickens have 2 legs, and that sheep have 4 legs, we

can write the following equations:

s+ c = 48 (equation 1)

4s+ 2c = 134 (equation 2)

Then we multiply both sides of equation 1 by 2:

2 · (s+ c) = 2 · 48
2s+ 2c = 96 (equation 3)

Then we subtract equation 2− equation 3 and solve for s:

(4s− 2s) + (2c− 2c) = 134− 96

2s = 38

2s

2
=

38

2
s = 19

Finally, we can substitute the value of s into equation 1 and solve for c:

(19) + c = 48

19− 19 + c = 48− 19

c = 29

This means we have 19 sheep and 29 chickens.
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Problème de la semaine

Problème A

C'est le temps de lire

Un dimanche, Jordan a emprunté un livre de la bibliothèque. Il doit retourner le
livre deux semaines plus tard. Il plani�e lire 10 pages par jour pendant la
semaine, soit les lundis, mardis, mercredis, jeudis et vendredis. Il plani�e lire 20
pages par jour les samedis et dimanches. Il commence à lire le livre la journée
qu'il l'a emprunté (dimanche).

A) Si le livre a 250 pages, combien de pages devra-t-il lire le dernier dimanche
a�n de �nir le livre avant de le retourner?

B) Au lieu de se garder plusieurs pages à lire pour la dernière journée, Jordan
pourrait décider d'augmenter, par le même nombre, le total de pages qu'il lit
par jour, sauf pour le dernier dimanche. Si Jordan ne pas veut lire plus de 20
pages le dernier dimanche, combien de pages devra-t-il lire chaque jour?

Thèmes Algèbre, Sens du nombre



Problem of the Week

Problem A and Solution

Time to Read

Problem

Jordan borrowed a book from the library on a Sunday. He must return it two weeks after he
got it. He plans to read 10 pages of the book on Mondays, Tuesdays, Wednesdays, Thursdays,
and Fridays. On Saturdays and Sundays he plans to read 20 pages of the book. He starts
reading on the day he got the book (Sunday).

A) If the book is 250 pages, how many pages must he read on the last Sunday to �nish it
before he must return it?

B) Instead of leaving many pages to read on the last day, Jordan may decide to increase the
number of pages he reads, by the same amount, every day except the last Sunday. If
Jordan wants to have at least 1 but no more than 20 pages to read on the last Sunday,
how many more pages should he read every day?

Solution

A) Over two weeks, there are two Mondays, Tuesdays, Wednesdays, Thursdays, and Fridays.
This means there is a total of 2× 5 = 10 days when Jordan reads 10 pages of the book.
Over these days, he reads a total of 10× 10 = 100 pages.

There are also two Saturdays and Sundays for a total of 2× 2 = 4 days when Jordan
reads 20 pages of the book. This does not include the Sunday when Jordan returns the
book to the library. Over these days, he reads a total of 20× 4 = 80 pages.

So, in those two weeks he reads 100 + 80 = 180 pages. This means to �nish the book,
Jordan must read 250− 180 = 70 pages on the last Sunday.

B) We can make a table showing how many pages he reads over two weeks, starting with the
number of pages read according to the original schedule. Over two weeks, for each page
added per day, the total number of pages read will increase by 14. If Jordan wants to
read no more than 20 pages on the last Sunday, he must read at least
250− 20 = 230 pages in the previous two weeks.

Mon-Fri Pages Sat-Sun Pages Total Pages

Per Day Per Day in 2 Weeks

10 20 180
11 21 194
12 22 208
13 23 222
14 24 236

So Jordan should read four more pages each day, to ensure he reads no more than
20 pages on the last Sunday.



Teacher's Notes

Real life problems often come with many constraints. In this problem, we start o� with several
constraints:

� Jordan has the book for two weeks

� He reads 10 pages each day Monday through Friday

� He reads 20 pages each day Saturday through Sunday

With part (b), we add an extra constraint:

� Jordan wants to read between 1 and 20 pages on the last Sunday

In solving this problem, students are taking the necessary information from the real life
description and are generating mathematical relationships. It is important that they properly
consider all of the constraints. Taking real life situations and creating a mathematical model
that identi�es the essential elements that are required to solve the problem is know as
abstraction. The process of creating a good and accurate mathematical model can often be the
most di�cult part of solving a problem.
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Problème de la semaine

Problème A

Fournir des fractions

Surya prend soin des animaux de son ami pendant deux semaines; un chat
nommé Yola et un chien nommé Ginny. Il nourrit les animaux deux fois par jour.
Le matin, Yola mange 1

3 d'un contenant de nourriture pour chat et Ginny mange
1
2 d'un contenant de nourriture pour chien. En soirée, les deux animaux mangent
de la nourriture sèche en sac. Surya conserve les contenants ouverts pour les
prochains repas.

Il commence à nourrir les animaux samedi le 10. Il ouvre un nouveau contenant
de nourriture pour chat et un nouveau contenant de nourriture pour chien. La
dernière journée qu'il nourrit les animaux est vendredi le 23.

A) Quel jour Surya devra-t-il ouvrir un nouveau contenant des deux types de
nourriture? Combien de nourriture reste-t-il dans chaque contenant quand
son ami revient samedi le 24?

B) Surya recycle les contenants après les avoir vidés de nourriture. Combien de
contenants Surya aura-t-il recyclés pendant les deux semaines?

Thèmes Algèbre, Sens du nombre



Problem of the Week

Problem A and Solution

Feeding Fractions

Problem

Surya is taking care of his friend's cat (named Yola) and dog (named Ginny) for two weeks. He
feeds the animals twice a day. In the morning, Yola gets 1

3
of a can of cat food and Ginny gets

1
2
of a can of dog food. In the evening, both animals eat dry food. Surya saves the leftover

canned food in the refrigerator between feedings.

The �rst day that he feeds the animals is Saturday the 10th. He opens up a new can of cat
food and a new can of dog food on that �rst day. The last day he feeds the animals is on
Friday the 23rd.

A) On what days does Surya have to open both a new can of cat food and a new can of dog
food? How much of each kind of food is left in cans in the refrigerator when the owners
come home on Saturday the 24th?

B) Surya recycles the cans when all the food has been served. How many cans did Surya
recycle while he was taking care of Yola and Ginny?

Solution

We can make a table that keeps track of how much food is in the cans at the
start of each day. When the can is full, we indicate this with the value 1.

Day Cat Food Dog Food

Saturday (10th) 1 1
Sunday (11th) 2/3 1/2
Monday (12th) 1/3 1
Tuesday (13th) 1 1⁄2
Wednesday (14th) 2/3 1
Thursday (15th) 1/3 1/2
Friday (16th) 1 1
Saturday (17th) 2/3 1/2
Sunday (18th) 1/3 1
Monday (19th) 1 1⁄2
Tuesday (20th) 2/3 1
Wednesday (21st) 1/3 1/2
Thursday (22nd) 1 1
Friday (23rd) 2/3 1/2



A) On the days when the cat food and dog food values contain a 1 in the table,
this indicates that a new can must be opened. So on the days where both
the cat food and dog food values contain a 1 in the table, Surya must open
both a new can of dog food and a new can of cat food. This will happen on
Saturday the 10th, Friday the 16th, and Thursday the 22nd. On the last
day, Suray will feed Yola 1/3 of a can of cat food leaving 1/3 of a can in the
refrigerator, and will feed Ginny 1/2 of a can of dog food leaving no dog food
in the refrigerator.

B) Each time the table shows a 1 (except for the �rst row), this indicates that a
can of food has been emptied. This means that by the 23rd, there will be
4 cans of cat food recycled. If we include the dog food can that was emptied
on the last day Surya fed the animals, there will be 7 cans of dog food
recycled. This is a total of 11 recycled cans.



Teacher's Notes

The key to solving this problem is to carefully record the repetitious action. In
these kinds of situations, it is very easy to introduce an o�-by-one error.

Keeping track of the food being used in the �middle� of the problem is relatively
easy. Every six days, Surya will be using two cans of cat food and three cans of
dog food. So, for example, if we expanded the timeline to 7 weeks (or 49 days) we
can estimate how many cans of food will be used during that time. Since 49 is
close to 6× 8, then there would be approximately 8× 2 = 16 cans of cat food
and 8× 3 = 24 cans of dog food used during that time. However, determining
exactly how many cans were used during that time, and how much food would
be left at the end, involves some careful tracking.

An o�-by-one error is a classic issue in computer programming for solutions that
involve loops. Often the toughest aspects of using a loop correctly in a program
is dealing with the special cases of before the loop starts or when the loop ends.
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Problème de la semaine

Problème A

Combien de moitiés?

Robbie a gagné 300 boules de gomme et il souhaite les partager avec ses amis. Il
crée une liste de ses amis en les ordonnant selon depuis combien de temps ils se
connaissent. Il veut donner le plus de gommes possible à l'ami qu'il connait
depuis le plus longtemps. Ensuite, il donnera la moitié de ce nombre à l'ami
suivant sur sa liste. Il continue de donner ses gommes de cette manière aux amis
suivants sur sa liste, jusqu'à le processus ne puisse plus continuer. (Il ne donnera
pas de demi-gomme.)

A) S'il donne 100 boules de gomme au premier ami sur sa liste, combien d'amis
recevront des gommes? Justi�e ta réponse.

B) Si la dernière personne reçoit 5 boules de gomme, quel est le plus grand
nombre de boules de gomme que le premier ami aurait pu recevoir? Justi�e ta
réponse.

C) Si Robbie veut maximiser le nombre d'amis qui recevront des boules de
gomme, combien de gommes devrait-il donner à la première personne sur sa
liste? Combien d'amis recevront des gommes? Justi�e ta réponse.

Thèmes Algèbre, Sens du nombre



Problem of the Week

Problem A and Solution

How Many Halves?

Problem

Robbie won 300 gumballs and he would like to share the winnings with his friends. He decides
to list his friends in order based on how long he has known each of them. He wants to give
away the most gumballs to the friend he has known the longest. Then he will give the next
friend on the list exactly half as many gumballs as the person he has known the longest. He
continues to give away exactly half as many to the next friend on his list, until the pattern
cannot continue. (He will not give away half a gumball.)

A) If he gives away 100 gumballs to the �rst friend on the list, how many friends will receive
gumballs? Justify your answer.

B) If the last person he gives gumballs to receives 5 gumballs, what is the largest number of
gumballs that the �rst friend on the list can receive? How many gumballs are given
away? Justify your answers.

C) If Robbie wants to maximize the number of friends that receive gumballs, how many
gumballs should the �rst person on the list receive? How many friends receive gumballs?
Justify your answers.

Solution

A) If the �rst friend receives 100 gumballs, then the next friend receives half as
many, which is 50 gumballs. Half of 50 is 25 gumballs, which is the amount
the next friend on the list receives. Since 25 is an odd number, it cannot be
divided in half without ending up with a fraction. So the pattern ends after
three friends have received gumballs from Robbie.

B) If we know that the last friend on the list receives 5 gumballs, then as we
move up the list, each friend receives twice as many as the previous one.
Let's assign the last friend who receives 5 gumballs the number 1. Then we
can make a table that shows the pattern of giving gumballs to his friends:



Friend Number of Gumballs Total Number of Gumballs

Friend Receives Given

1 5 5

2 10 15

3 20 35

4 40 75

5 80 155

6 160 315

From the information on this table, we can answer the questions.

Since Robbie only has 300 gumballs to give away, if the last person receives
5 gumballs, then the largest amount of gumballs the �rst person on the list
will receive 80 gumballs. There will be a total of 155 gumballs given away.

C) We want to maximize the number of friends to whom Robbie gives gumballs.
Using the two solutions above, we notice that the larger the last friend's
amount of gumballs the fewer number of friends that can receive gumballs.
One way to think about the problem is that we want the last friend to
receive the smallest possible amount, which is 1 gumball. So, the second last
friend would receive 2 gumballs. As in part (B) let's assign the last friend
who receives 1 gumball the number 1. Then we can make a table that shows
the pattern of giving gumballs to his friends:

Friend Number of Gumballs Total Number of Gumballs

Friend Receives Given

1 1 1

2 2 3

3 4 7

4 8 15

5 16 31

6 32 63

7 64 127

8 128 255

From the information on this table, we can answer the questions.

The �rst person on the list will receive 128 gumballs. A maximum of eight
of Robbie's friends can receive gumballs.



Teacher's Notes

In this problem, as we consider one additional friend, the number of gumballs
received is reduced by half. For part A), we could write an equation for g(n), the
number of gumballs the nth friend gets, as:

g(n) = 100 ·
(
1

2

)n−1

If we look at the graph of this function, we would see that it is a very steep
curve. This is an example of an exponential function.

In general, an exponential function is a function of the form:

g(n) = m · bn, where b > 0 and b 6= 1.

When b > 1, the value of g(n) increases very quickly as n increases. We see
exponential growth in real life situations such as compound interest and the
spread of viruses.

When b < 1 (as in this problem), the value of g(n) decreases very quickly as n
increases. We see exponential decay in some chemical reactions and heat transfer.

Exponential functions, exponential growth, and exponential decay are generally
seen in high school mathematics and science, and possibly some business studies
courses.
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Problème de la semaine

Problème A

Sondage Googol

Xavier et Moira ont sondé les élèves de l'école élémentaire Meadowcrest a�n de
déterminer leur application préférée de Googol parmi Googol Dactylo, Googol
Présentation et Googol Chi�rier. Voici les résultats du sondage :

3e année 4e année 5e année 6e année

Googol Dactylo 32 54 43 23

Googol Présentation 39 21 34 44

Googol Chi�rier 7 9 16 22

A) Pour chaque application, combien d'élèves l'ont choisi comme étant leur
préférée?

B) Quelle est l'application préférée des élèves de l'école élémentaire
Meadowcrest?

C) Quelle est l'application préférée de chaque niveau?

D) Combien d'élèves ont participé au sondage?

E) Si 615 élèves de la 3e à la 6e année vont à cette école, combien d'élèves n'ont
pas participé au sondage?

Thème Gestion des données



Problem of the Week

Problem A and Solution

Googol App Survey

Problem

Xander and Moira surveyed the students of Meadowcrest Public School to �nd out their
favourite Googol App. Students chose one favourite from: Googol Typing, Googol Presents or
Googol Cells. Here are the results of the survey:

Grade 3 Grade 4 Grade 5 Grade 6

Googol Typing 32 54 43 23
Googol Presents 39 21 34 44
Googol Cells 7 9 16 22

A) For each app, how many students indicated it was their favourite?

B) What is the favourite app at Meadowcrest Public School?

C) What is the favourite app in each grade?

D) How many students participated in the survey?

E) If Meadowcrest has 615 students in grades 3 through 6, how many students did not
participate in the survey?

Solution

To answer some of these questions it would be helpful to add a column to the original table
that shows totals.

Grade 3 Grade 4 Grade 5 Grade 6 Total

Googol Typing 32 54 43 23 152
Googol Presents 39 21 34 44 138
Googol Cells 7 9 16 22 54

A) From the row totals we see that 152 students prefer Googol Typing, 138 students prefer
Googol Presents, and 54 students prefer Googol Cells.

B) From the maximum of the row totals, we see that the favourite app at Meadowcrest is
Googol Typing.

C) Finding the maximum in each column we see that Grade 3 students and Grade 6
students prefer Googol Presents, and Grade 4 students and Grade 5 students prefer
Googol Typing.

D) By adding the total column, we see that 152 + 138 + 54 = 344 students participated in
the survey.

E) We can calculate that 615− 344 = 271 students did not participate in the survey.



Teacher's Notes

Statisticians who use surveys think carefully about how to collect good data. They consider
the way questions on a survey are worded, how the data is collected, and who is answering the
questions. For example, statisticians are concerned with response rates, as the conclusions
based on surveys with higher response rates are considered more credible than those with lower
response rates.

The response rate of the survey in this problem is 344
615
' 0.559 or approximately 56%. In their

research paper Survey response rate levels and trends in organizational research,
Yehunda Baruch and Books C. Holtom noted that in academic research surveys the average
response rate from individuals was 52.7%. Response rates for other types of surveys are
typically lower. They also found that the response rates in research studies have declined in
recent years, and since 1995 the rates have typically been below 50%. One concern about
research done based on surveys where half the population does not respond is that there may
be an inherent bias in the data that is gathered. In other words, the information that is missing
from those who do not respond to the surveys could be critical to making sound decisions.
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Problème de la semaine
Problème A

Conclusions coloreés

La classe de 3e/4e année de Mme Routliffe apprend à recueillir des données en
utilisant des sondages. Kyle a créé le tableau ci-dessous pour représenter les
couleurs préférées de ses camarades de classe.

Couleur
Rouge Orange Vert Bleu Mauve Jaune

Préférée
Nombre :::: ; ; ::

d’élèves : ::::

Kyle a sondé 35 élèves. Le dénombrement pour Orange et Mauve n’est pas
consigné.

Le mode de ces données est Orange.

Quelles sont des valeurs possibles pour Orange et Mauve. Explique ton
raisonnement.

Thèmes Gestion des données, Sens du nombre



Problem of the Week

Problem A and Solution

Colourful Conclusions

Problem

Mrs. Routli�e's Grade 3/4 class was learning to collect data using surveys. Kyle created the
chart below to show data collected from his classmates about their favourite colours.

Favourite
Red Orange Green Blue Purple Yellow

Colour

Number of :::: ; ; ::

Students : ::::

Kyle surveyed 35 students. The tallies for Orange and Purple have not been �lled in.

The mode for the data set is equal to the number of tallies for Orange.

What are the possible values for Orange and Purple? Explain your reasoning.

Solution

The total number of tallies is 21. Since 35 students were surveyed, the number of
students who selected Orange or Purple is 35− 21 = 14.

The mode is the number that appears most often in the data set. If no value
appears more than once, then there is no mode. Since this data set has a mode,
the number of tallies for Orange must match the tallies for at least one of the
other colours. So the possible tallies for Orange could match one of the known
tallies (4, 6, 9, 2), and the possible tallies for Purple would be the di�erence of
the Orange tallies from 14. Alternatively, the Orange tallies could match the
Purple tallies. In this case they would each be 14÷ 2 = 7. Therefore, the
possible tallies for Orange and Purple are:

Orange Purple

:::: ; ;

; : ; :::

; :::: ;

:: ; ; ::

; :: ; ::



Teacher's Notes

In statistics, mean, median, and mode are measurements of central tendency.
These measurements are used to describe some features of the entire set with
(usually) a single value. The mode measurement is di�erent from these other two
measurements in a few ways.

Although mode often does not give a �good picture� of the entire data set, there
are cases where the mode is more helpful than either the median or the mean. It
is possible to have multiple mode values, and those values are not necessarily
close to each other. If the data set has a bimodal distribution, this means there
are two peaks in a graph that represents the data. It is possible that those peaks
are far apart. In this case, the mean and median values would appear in between
those peaks, and the fact that there are clusters of data values around two
distinct peaks is lost. However, if there are two modes identi�ed, then the shape
of this graph may be re�ected in these values.

Also, unlike mean and median, it is possible to compute the mode of non-numeric
data. This problem is a good example of that. The data values are colours, and
we are able to calculate the mode of this data set. The �rst-past-the-post voting
system uses mode to determine a winner in an election. In this case, the names on
a ballot are the data values, and the name that matches the mode is the winner.
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Problème de la semaine

Problème A

Des prédictions d'anniversaire

Anika plani�e faire un sondage dans son école. Elle veut connaître la date
d'anniversaire de chaque personne dans l'école. Elle décide de faire quelques
prédictions avant de passer le sondage.

Comment Anika devrait-elle répondre aux questions suivantes? Justi�e tes
réponses.

A) Quel mois devrait avoir le moins d'anniversaires?

B) Quel jour (1 à 31) du mois devrait avoir le moins d'anniversaires?

C) S'il y a 36 élèves dans la classe d'Anika, combien d'anniversaires devraient-ils
y avoir pendant l'été (juillet et août)?

Après avoir fait passer le sondage dans son école, elle remarque que ses
prédictions étaient incorrectes. Pour quelles raisons ses prédictions sont-elles
incorrectes?

Thème Gestion des données



Problem of the Week

Problem A and Solution

Birthday Predictions

Problem

Anika plans to do a survey in her school. She wants to �nd out the date of each person's
birthday. She decides to make some predictions before she actually conducts the survey.

How should Anika answer the following questions? Justify your answers.

A) Which month is likely to have the fewest birthdays?

B) Which day (1 through 31) of the month is likely to have the fewest birthdays?

C) If there are 36 students in Anika's class, how many students are likely to have their
birthdays during the summer months of July and August?

After she completes the survey, Anika discovers that her predictions were incorrect. Give some
reasons that might explain why the predictions failed.

Solution

We assume that it is equally likely that an individual's birthday would land on
any particular day of the year.

A) Since February is the month with the fewest days, then we predict that
February has the fewest birthdays.

B) Since only seven months of the year have 31 days, then it it less likely to
have a birthday on the 31st than any other day of the month.

C) Since there are 12 months in the year, and there are 36 students in the class,
then we predict that each month has 36÷ 12 = 3 birthdays. So in July and
August, we predict there will be 2× 3 = 6 birthdays.

Here are a couple of reasons that the predictions might fail. The sample size is
very small. It is possible with only 36 students that there are days in the month,
or even a month in the year where there are no birthdays. Also, although we
expect that the birthdays will be evenly distributed, it is possible that multiple
students in the class share the day of the month of their birthday, or there are
some months that are more popular than others, or that some students even
share the same birthday.



Teacher's Notes

How many people would we have to gather in order to have two of them share a
birthday? The simple answer is that if we have at least 367 people, then there is
a guarantee that two people must have the same birthday since there are only
366 possible di�erent birthdays in a calendar year that includes a leap day.

It turns out that if you check the birthdays of 23 people, it is more likely than
not that you will �nd that at least two of them share a birthday. This is a classic
statistics problem known as the birthday paradox. There is no guarantee of
course, but it can be proven with statistics that there is just over a 50% chance
that in a group of 23 people there are two with the same birthday.
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Problème de la semaine

Problème A

Des chandails

Une livraison de 100 chandails est arrivée au magasin �Chandails pour tous� dans
un gros sac en tissu. Vera, la propriétaire du magasin sait qu'elle a commandé
quatre di�érentes couleurs de chandails. Elle a commandé 40 chandails rouges et
la moitié moins de chandails jaunes. Elle a commandé 30 chandails bleus, mais ne
se souvient pas combien de chandails verts ont été commandés. Pour chaque
couleur de chandails, elle en a commandé la moitié à manches longues et l'autre
moitié à manches courtes. Vera sort des chandails du sac un à la fois.

A) Quelle est la probabilité que le premier chandail sorti soit rouge?

B) Quelle est la probabilité que le premier chandail sorti soit vert?

C) Quelle est la probabilité que le premier chandail sorti soit un chandail bleu à
manches courtes?

Thèmes Gestion des données, Sens du nombre



Problem of the Week

Problem A and Solution

T-Shirts

Problem

A shipment of 100 shirts was received at �Shirts R Us� in a large fabric bag. Vera, the store
owner, knew that she ordered four di�erent colours of shirts. She ordered 40 red shirts and half
as many yellow shirts. She ordered 30 blue shirts, but could not remember the number of green
shirts she ordered. For each colour, she ordered half of the shirts long-sleeved and the other
half short-sleeved. Vera pulls shirts out of the bag one at a time.

A) What is the probability that she will pull out a red shirt from the bag �rst?

B) What is the probability that she will pull out a green shirt from the bag �rst?

C) What is the probability that she will pull out a short-sleeved blue shirt from the bag �rst?

Solution

We should start by calculating how many of each colour of shirt has been
ordered. Since there are half as many yellow shirts as red shirts, then there are
40÷ 2 = 20 yellow shirts.

Now we can calculate the total number of red, yellow, and blue shirts as
40 + 20 + 30 = 90. Since there were 100 shirts in the order, and the only other
colour ordered was green, then there must be 100− 90 = 10 green shirts.

A) Since there are 40 red shirts in the bag, then there is a 40 out of 100 chance
that the �rst shirt Vera pulls from the bag is red.

B) Since there are 10 green shirts in the bag, then there is a 10 out of 100
chance that the �rst shirt Vera pulls from the bag is green.

C) Since half of each colour is short-sleeved, there are 30÷ 2 = 15 short-sleeved
blue shirts. This means there is a 15 out of 100 chance that the �rst shirt
Vera pulls from the bag is a short-sleeved blue shirt.



Teacher's Notes

Probability describes the likelihood that some event will happen. It is always a
number between 0 and 1. When the probability is 0, we expect that the event
will de�nitely not happen. When the probability is 1, we expect that the event
de�nitely will happen. All other probabilities describe a relative chance of the
event happening.

We see many ways of describing probability in news reports, advertisements,
scienti�c papers, and other media. However, all of them represent a number
between 0 and 1. In many cases, there is an implied fraction in the probability
description. For example:

� A probably can be described in the form �a out of b�, where b is always

greater than or equal to a. This implies the fraction
a

b
.

� A probability can be described as a percentage such as x%. This implies the

fraction
x

100
.

� A probably can be described in the form �1 in n chance�, where n is a

positive integer. This implies the fraction
1

n
.
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Problème de la semaine

Problème A

Des données perdues

Tanner a sondé 40 élèves de son école au sujet de leur âge. Les réponses étaient

sept ans, huit ans et neuf ans. Après avoir fait la collecte des réponses, il a tracé

un diagramme à bandes et un diagramme circulaire pour illustrer les résultats.

Malheureusement, il a perdu les données avant d'ajouter des titres à ses

diagrammes. Les diagrammes sont présentés ci-dessous :

Tanner se souvient que 6 élèves ont répondu qu'ils ont six ans. Il se souvient aussi

que 1
4 des élèves sondés ont huit ans et que la réponse la plus populaire était sept

ans. En te basant sur ces informations, complète le tableau suivant :

Âge Nombre d'élèves
six 6

sept

huit

neuf

Thèmes Gestion des données, Sens du nombre



Problem of the Week

Problem A and Solution

Lost Data

Problem

Tanner randomly surveyed 40 students in his school about their ages. The ages given were six,

seven, eight, and nine. After gathering the answers, he drew a bar chart and a pie chart to

show the results. Unfortunately, before he labelled each chart, he lost the original data. The

charts are shown below:

Tanner did remember that 6 students in the survey answered six for their age. He also

remembered that 1
4
of the students surveyed answered eight for their age, and that the most

popular answer was age seven. Based on this information, complete the table below:

Age Number of Students

six 6

seven

eight

nine

Solution

We compute 1
4 of 40 is equal to 10. So 10 of the students who were surveyed are

eight.

From the pie chart, we can see that there are two data values that are less than 1
4

of the total number responses, and one data value is greater than 1
4 of the total

number of responses. We can also see from both charts that two of the data
values are the same and less than one quarter of the total number of responses.
From these two observations, along with the fact that one of the data values is 6,
we can conclude that there is a second data value that is also 6.



Now we can calculate the sum of three of the data values: 6 + 6 + 10 = 22. Since
40 students were surveyed, the last data value must be 40− 22 = 18. This is the
largest data value. Since seven was the most popular answer, there must be
18 students who are seven.

Now we know how many students answered six, seven, and eight for their ages.
We also know that there is one data value (6) that we have not assigned to an
age. So there must have been 6 students who answered age 9 in the survey. So
the completed table is:

Age Number of Students

six 6

seven 18

eight 10

nine 6

Note: For some reason, Tanner decided to use word labels on the horizontal axis
of the bar chart, in alphabetical order. That is, the labels on the horizontal axis
were eight, nine, seven and six. His completed graphs are shown below.



Teacher's Notes

The charts in this problem were generated by an Excel spreadsheet with the
same underlying data values: 6, 18, 10, and 6. Di�erent graphical representations
of data may make it easier to see relationships among the data values. For
example, although it appears that the yellow and green sections of the pie chart
are the same size, it is clearer in the bar chart (especially in the solution with
grid lines) that these values are the same. However, in the pie chart, it is much
easier to see that the blue section is one quarter of the total surveyed.

We see more and more sophisticated examples of using images to represent data.
People have been using infographics as a way of capturing people's attention -
often in an attempt to sell things, but also in an attempt to emphasize important
information - for a long time. However with today's technology we see these
kinds of images everywhere.

(Image provided by NASA / Public domain)
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Problème de la semaine
Problème A
Jeu d’évasion

Pour dévérouiller la porte d’une salle d’évasion, tu dois entrer un code à trois
chiffres dans la serrure de la porte. Tu as déjà essayé quelques combinaisons qui
étaient erronées. Cependant, tu as reçu de l’information au sujet de chacune des
combinaisons essayées. Utilise les indices pour déterminer le code.

CODE

5 7 1
Un des chiffres est correct et est aussi
à la bonne position. Les deux autres
chiffres ne figurent pas dans la com-
binaison.

5 0 3
Un chiffre est correct, mais n’est pas
à la bonne position. Les deux autres
chiffres ne figurent pas dans la com-
binaison.

1 9 5
Deux chiffres sont corrects mais ne
sont pas aux bonnes positions. Le
troisième chiffre ne figure pas dans
la combinaison.

6 2 7 Aucun chiffre ne figure dans la com-
binaison.

7 6 9
Un chiffre est correct, mais n’est pas
à la bonne position. Les deux autres
chiffres ne figurent pas dans la com-
binaison.

Thème Pensée computationnelle



Problem of the Week

Problem A and Solution

Escape Room

Problem

You need to unlock a door in an escape room by entering the correct 3-digit combination for
the lock on the door. You have already tried some combinations that were incorrect. However,
you have been given some feedback on each attempt. Use the following clues to crack the code.

CODE

5 7 1
One number is correct and in the
correct position. The other two
numbers are not in the combination.

5 0 3
One number is correct but not in
the correct position. The other two
numbers are not in the combination.

1 9 5
Two numbers are correct but not
in the correct positions. The third
number is not in the combination.

6 2 7
None of the numbers are in the com-
bination.

7 6 9
One number is correct but not in
the correct position. The other two
numbers are not in the combination.

Solution

Here is one way to determine the solution.

From attempts (5, 7, 1) and (6, 2, 7) we know that either 5 or 1 is part of the correct code.

However from attempts (5, 7, 1) and (5, 0, 3), if 5 is part of the correct code then we would have
a contradiction. In other words, if we assume 5 is part of the correct code, it cannot be both in
the correct position and not in the correct position. This means that 1 must be part of the
correct code and it is in the third position, and that 5 is not part of the correct code. We also
know that either 0 or 3 is part of the correct code.

From attempt (1, 9, 5), and the fact that we already know that 5 is not part of the correct code,
we know that 9 is part of the correct code, but it is not in the second position. Since from
attempt (7, 6, 9) it also cannot be in the third position, then it must be in the �rst position.

Since we are only missing the number in the second position, and we know that 5 is not part of
the correct code, then from attempt (5, 0, 3) we can conclude that 3 is part of the correct code.

So, the correct code is (9, 3, 1).



Teacher's Notes

Solving this problem involves making logical deductions. A clear argument to crack the code
can be thought of as a proof that (9, 3, 1) is the correct solution. Proofs are an essential part of
advanced mathematics.

It is often di�cult to clearly communicate the logic of an argument in a natural language.
Mathematicians often use more formal notation in an e�ort to make their proofs unambiguous.
Using established rules, we can start with some known information and make a concise
argument that leads to a desired conclusion.

For example, assume that the correct code in this problem is (a, b, c). Here is a more formal
way of describing the information provided about the (5, 7, 1) attempt:

(a = 5) OR (b = 7) OR (c = 1)

From the (5, 0, 3) attempt, we can make this logical statement:

a 6= 5

Since we know from the (6, 2, 7) attempt that none of these numbers are in the correct code,
we can make this logical statement:

b 6= 7

Since all of the information we are given must be true, we can combine these statements
formally as:

((a = 5) OR (b = 7) OR (c = 1)) AND (a 6= 5) AND (b 6= 7)

Then we can use logical rules (the details of which have been omitted) that would lead to a
step-by-step proof that the statement above is equivalent to the statement:

c = 1

At this point, we have one-third of the code cracked.

Formal proofs and the logical thinking behind them are very important concepts in
mathematics and computer science.
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Problème de la semaine
Problème A

Code mystère

James veut envoyer une image à un ami. L’image est composée de carrés noircis
sur une grille. Les rangées de la grille sont identifiées par un nombre de 1 à 9 et
les colonnes sont identifiées par une lettre de A à Z. James encode l’image en lui
donnant une série de codes. Chaque code comprend quatre parties :

— Une lettre de A à Z, suivie d’un nombre de 1 à 9 qui indique l’emplacement
(colonne et rangée) du premier carré à noircir dans la grille,

— Ensuite, une flèche (↑, ↓,←,→) pour indiquer la direction dans laquelle le
noircissement doit se poursuivre,

— Finalement, un nombre pour indiquer le nombre total de cases à noircir.
Par exemple, le code B2 ↓ 7 nous indique de commencer en noircissant le carré à
la position B2, et ensuite noircir 6 autres carrés en-dessous de cette case. Aussi,
le code L6→ 1 , nous indique de noircir le carré à la position L6 et aucun autre
carré. Ces codes noircissent les carrés suivants :

En utilisant la grille vide de la page suivante, détermine l’image que James veut
envoyer à son ami à l’aide des codes suivants :

T8 ↑ 7 D4← 1 R2← 5 I5→ 3 F2 ↓ 7 L8 ↑ 6 C3→ 1

P3 ↓ 6 X2 ↓ 7 E3 ↑ 1 W5← 3 H8 ↑ 6 K2← 3 B2 ↓ 7
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Utilise la première grille pour créer l’image que James a envoyé avec les codes
suivants :

T8 ↑ 7 D4← 1 R2← 5 I5→ 3 F2 ↓ 7 L8 ↑ 6 C3→ 1

P3 ↓ 6 X2 ↓ 7 E3 ↑ 1 W5← 3 H8 ↑ 6 K2← 3 B2 ↓ 7

Voici une grille supplémentaire. Crée ta propre image et donne le code à un
camarade de classe.

Thème Pensée computationnelle



Problem of the Week

Problem A and Solution

Mystery Code

Problem

James wants to send an image to a friend. The image is made up of �lled in black squares on a
grid. The rows of the grid are labelled with numbers from 1 to 9 and the columns of the grid
are labelled from A to Z. James encodes the image by providing a series of short codes. Each
short code consists of four parts:

� A letter between A and Z followed by a number between 1 and 9 indicating the column
and row of the �rst square to be �lled in on the grid,

� followed by an arrow (↑, ↓,←,→) indicating the direction to �ll,

� followed by a number, indicating the total number of squares to colour.

Determine the image that James sent using the following codes:

T8 ↑ 7 D4← 1 R2← 5 I5→ 3 F2 ↓ 7 L8 ↑ 6 C3→ 1

P3 ↓ 6 X2 ↓ 7 E3 ↑ 1 W5← 3 H8 ↑ 6 K2← 3 B2 ↓ 7

Solution

Here is the image:

A B C D E F G H I J K L M N O P Q R S T U V W X Y Z

1

2

3

4

5

6

7

8

9



Teacher's Notes

Digital images are formed by many individual small squares called pixels. With

images like pictures taken on a phone, the pixels are usually di�erent shades of

colour. Before email attachments and scanning became so popular, businesses

used fax machines to send scanned documents. A fax was a document scanned by

a source machine and then transmitted as data over phone lines to another

machine at the receiving end. The transmitted image was normally black and

white, like the image in this problem.

The image in this problem is formed by 63 black pixels and 171 white pixels, for

a total of 9× 26 = 234 pixels. We could have described the image by identifying

each individual pixel as being either black or white. This would require 234 bits

of information. In this problem, we used 14 codes to represent the same

information. Although the codes are more complicated to understand, overall

they use less data to represent the same information. This concept of using less

data to represent information is known as compression.

This particular method of compressing data is similar to a technique known as

run-length encoding. This technique was used by fax machines to reduce the

amount of data required to transmit an image over phone lines. Although fax

machines are not very popular these days, run-length encoding is still used in

other applications, including managing very long gene sequences in DNA research.

There are many di�erent techniques for compressing data. You are probably

familiar with the results of many of them such as jpg, zip, and mp3 �les.




